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ABSTRACT 
ANIMATED CARTOON: A PEDAGOGY FOR THE REINFORCEMENT 
OF A PARTICULAR WORLD VIEW IN CHILD VIEWERS 
MAY 1991 
MULAZIMUDDIN 8. RASOOL, B.A., UNIVERSITY OF MASSACHUSETTS 
M. Ed., UNIVERSITY OF MASSACHUSETTS 
Ed.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor Atron A. Gentry 
The purpose of the study is to examine the 
ramifications of television programming as it applies to 
animated cartoon heroes as a vehicle in the perpetuation of 
a particular world view. Specifically, the study examines 
the degree of significance in the relationship between 
African American child viewers and an African American hero, 
and the relationship between African American child viewers 
and a European American hero as it relates to literature on 
children and television. 
The study includes African American children from two 
Western Massachusetts school systems. The participants were 
selected on the basis of: 1) being African American; 2) 
interest in the study; and 3) being between the ages of 8 
and 13 years. 
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The method used for collecting the data was a Likert 
Attitude Scale designed specifically for the study. 
Participants were shown two posters and were asked to make 
selections on the Likert Scale based on their observations. 
Frequency distributions were used to analyze the findings. 
Conclusions drawn from the study were 1) rejection of 
the null hypothesis in the area of a significant 
relationship between African American child viewers and a 
European American hero; and 2) acceptance of the null 
hypothesis in the area of a significant relationship between 
African American child viewers and an African American hero. 
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GLOSSARY 
The terms that follow are defined as they are used in the 
study . In some cases alternative definitions may be found in 
educational and other literature. This is because concepts 
are defined to fit the theoretical framework or models in 
which they are incorporated. 
African American An American of African descent usually 
referred to as a Black American. 
European American An American of European descent usually 
referred to as a White American. 
Eurocentrism The tendency for those of European 
descent to view their ethnic group and 
its social standard as the basis for 
evaluative judgments concerning the 
practices of others. 
Intelligence Statements in the attitude scale which 
are related to a college degree and the 
ability to become a teacher. 
Leadership Statements in the attitude scale which 
are related to bravery, recognition as a 
super hero, and the ability to stop 
drugs. 
Sports Ability Statements in the attitude scale which 
are related to playing basketball. 
Technological 
Command Statements in the attitude scale which 
are related to ability to fly a jet 
plane. 
Emulation Identification with a particular 
character. 
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CHAPTER I 
INTRODUCTION 
Major technological, social, economic, and political 
changes in American life have resulted in the need for 
children and adults to understand those changes and what 
part they play in their daily lives. Because the various 
forms of communication are so complex, it is sometimes 
difficult to identify the exact areas where the greatest 
effect is taking place. As educators in an age of world¬ 
wide television, our goal should be the utilization of the 
medium in a way that will assist all institutions in the 
development of the most humane society possible. One of the 
ways this can be realized is through research that examines 
the possible effects of certain programming as it is 
directed to a particular viewing audience. 
This research paper will examine the ramifications of 
television programming as it applies to animated cartoon 
heroes as a vehicle in the perpetuation of a particular 
world view, i.e.. Eurocentrism. Most people perceive 
animated cartoons as universal entertainment with no hidden 
agenda. this is a precarious assumption because television 
is not only entertainment, but it also acts as a window to 
the world for persons outside the industry (Moody, 1980). 
Life on television provides children with a complex portrait 
of societal customs, values, norms and expectations. For 
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many children it is the only extended contact they have with 
members of different racial and ethnic groups. 
The medium within the mass media which has the 
capability to select certain values in our society and then 
present these values to the society is television. These 
attributes of television give it the role of a socializing 
agent (Atkin, Greenberg, McDermott, 1977). Television has 
the ability to transmit and reflect the values of an 
individual's socio-cultural environment. Socialization is 
the set of paradigms, rules, procedures, and principles that 
govern perception, attention, choices, learning, and 
development (Dorr, 1982). In a 1971 study Bogatz and Ball 
found that African-American children all learned cognitive 
material by watching television. They learned more when 
they watched more and also learned more of what was 
emphasized. Dorr (1978) refers to this process as 
observational learning. Observational learning takes place 
when the viewer's behavior is influenced by watching 
television. Flagg, Housen, and Lesser (1978) found that 
children are more likely to observe larger images and 
movement. 
It is important to look at the influence of television 
on those who have been historically placed at a disadvantage 
by the controlling forces and institutions in the society. 
The group referred to here is African-American. 
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The Problem 
It could be said that television as a linguistic medium 
conveys a symbolic order. This symbolic order embraces a 
self-referential system which coincides only tangentially 
with the experienced reality of things. Television audio¬ 
visual syntax stands for meanings or significations which 
grow out of their association with and opposition to other 
signifiers. The word, "day", for instance, in a television 
program derives its signification not from any natural 
experience of days, but from its opposition in the symbolic 
system to "night”. Where experience yields only a series of 
modulations, an alternation of light between light and 
obscurity with the gradual transitions between them. It 
means not only "day" but also that it is not night, all that 
can be in the absence of night. Because it derives it 
signification in this way, it can acquire connotations that 
are poetic, philosophical, social, cultural, or political, 
which are even more remote from any basis in one's immediate 
experience. Thus, language used in television involves 
substitutes itself and its patterns of signification of 
things, so that things themselves or experience itself, 
fades from view. It consists of oppositions which do not 
emerge from the real world, but nevertheless, gives it its 
construction, its axis, its structure which organizes it, 
and in effect, makes a reality for viewers in which they are 
intended to perceive (Lucan, Semiology III). 
Far from reflecting reality, television usually 
manufactures it. It is the world of television which 
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manufactures the world of things. Television as a medium 
not only manufactures environments, societies and cultures 
in which human beings move and work, it also hangs a 
systematic network of significations over human reality 
which normally substitutes itself for society and reality so 
that these fade from view and become indistinguishable 
because they are in-expressible. 
Television, as a linguistic medium, represents an 
impersonal order external to the viewer, and therefore, has 
the capacity to determine both the nature and scope of one's 
emotions, understanding, outlook and the form of one's 
identity. 
The symbolic relationship of the viewer and the images 
projected in television programs is determined through a 
preformed symbolic mechanism which lays down the law for 
identity. This law no longer permits the viewer to realize 
his/her own identity except on the symbolic plane. It is 
the symbolic order which makes us heroes, leaders, and 
saints, or pimps, hookers, drug pushers, and gunmen of 
American society (Cross, 1986) . What we are, both in terms 
of our relationship to each other, and in this visual 
context, is predetermined by the possibilities contained in 
the television symbolic order. All other possibilities not 
given in this order, fade into non-existence. 
The consequence of this virtually complete takeover of 
perception, desire, imagination, though experience and 
reality by the television's symbolic order are two-fold. 
First, it imposes conformity and abolishes individuality to 
4 
the extent where "the collective and individual are the same 
thing" (Lucan, 1978, p. 43). Secondly, it leads to a 
situation where "we are spoken to more than we speak", where 
we become mere objects echoing television's symbolic 
representations. In this domain, we become pawns of the 
television's symbolic order, slaves of binary oppositions 
and significations already inherent in the structure of 
television culture as agents of messages rather than its 
masters. 
Consequently, writers and producers who hold these 
views, act as agents by developing programs that do not 
reflect diversity - in this case African-American life. 
Instead, they present inaccurate portrayal of African- 
American life, or simply exclude African-American culture 
entirely. The misrepresentation of African-American culture 
by pigeon-holing African-Americans into comedic roles 
exacerbates the problem. Because of the pervasiveness of 
this programming, it is important to include television in 
any current discussion about education and the relationship 
between education and the general structures and 
possibilities of modern societies. 
The meaning of the word "program" is a plan of intended 
proceedings (Hunt, 1981). "Program" is used as a general 
word for different kinds of entertainment. Musicals, 
documentaries, sports, plays, and discussions all are 
classified as programs. According to Hunt (1981), there are 
two distinct types of programs. The first is the 
entertainment program which includes dramas, comedies, 
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cartoons, and old movies. The second type of program 
includes documentaries and discussions and attempts to teach 
the viewer something. the division between the two types of 
programming is clear and distinct and teaches a particular 
way of looking at the world. 
The first division teaches us that there is a clear 
distinction between learning and amusement. This, in 
itself, contains two hidden assumptions: that learning is 
unentertaining and entertainment teaches us nothing. 
The second division makes the viewer aware of two 
different tones of address. The entertainment programs use 
the format of one adult talking to another adult. The 
information programs address the viewer as someone who needs 
to be told something. It is not the language that people 
use in every day conversation. This official sounding 
language is called "official reality" (Hunt, 1981) . 
This is also the language of the classroom. It is the 
language of those who are in authority, those who are in the 
know, and it is their responsibility to pass the knowledge 
down. The anchor men and women, the talk-show hosts and the 
discussion groups function like school teachers as they 
interpret the world for the viewer. 
Another part of this programming is the official 
sounding voices that are used. The viewer is made to feel 
that only the informative, authoritative tone is serious. 
The viewer is taught to equate knowledge of the world with 
the presence and language of the "expert" authority. This 
same voice of authority can be heard in many of the animated 
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cartoon shows such as "Superman", "The Bionic Six", and 
"Gobots". 
Finally, the viewer is continually assured that the 
message received is "impartial" and "accurate". This sense 
of impartiality becomes associated within a certain tone. 
The tone is that of authority. When the viewer is made to 
look at the world through the eyes of authority, the viewer 
is encouraged to believe unquestioningly that the picture 
that is being seen is one of objective reality, which 
becomes identified with the "official reality" of authority. 
Because this is the only way information via the news is 
presented it becomes difficult to imagine that any other way 
of looking at the world could exist. 
According to Pierce (1978) this "official reality" 
exacerbates the problem when it comes to the portrayal of 
African-American characters. The viewing audience is given 
the impression that the programming is the "gospel". 
One could predict that on Television, African-Americans 
would : 
1. Be seen less frequently than animals; 
2. Never teach European Americans; 
3. Eat more frequently than European Americans; 
4. Have less involvement with family life; 
5. Have less positive contact with each other; 
6. More often work for wages; 
7. Not live in the suburbs; 
8. Entertain others; 
9. Never initiate or control actions, situations, events; 
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10. Have less command of technology; 
11. Have less command of space; 
12. Be more concerned about bodily and/or sexual matters; 
13. Be used for comedy more often; 
14. Show more teeth; 
15. Show wider opening of the eyes. 
These characteristics are called microagressions (Pierce, 
1978) . The problem of microagressions is one that 
demonstrates itself not only in prime time dramas, comedies 
and commercials, but also in animated cartoons. 
Purpose of the Study 
The specific purpose of this investigation is to 
examine the educational role of children's television 
programming. Although all children are affected by this 
programming, this paper will examine the implications for 
African American children. 
Most television viewers generally think that animated 
cartoons are harmless, value-free entertainment. This 
impression is a major reason for the condition in which we 
find African American children and their lack of self-esteem 
and self-image, is the inability to sensitize parents, 
teachers, and those involved in television programming to 
the harmful nature of these animated cartoon shows. 
Johnson (1977) asserted that the teaching and learning 
process is not limited to school environments but to all 
learning situations. Animated cartoons can also develop a 
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belief system and self-concept in children (Cosby, 1976). 
Many cartoon shows are copies of prime time television as in 
"Superman", "Wonder Woman", "Rambo", and "Teenage Mutant 
Ninja Turtles". These animated cartoon shows based on prime 
time shows transfer the same value laden plots to the 
animated series. 
Television also plays an important role in teaching 
children about other racial and ethnic groups, as well as 
functions as a provider of models of behaviors, values, 
attitudes, and mediating the self-esteem of racial and 
ethnic groups (Clark, 1972, 1969). Television provides 
millions of American children the only extended contact that 
they might have with members of different racial and ethnic 
groups (Atkin, Greenberg, and McDermott, 1977) . 
Most of the people children see on television are white 
(Charron and Sandler, 1983). According to the 1980 census, 
African Americans are at least 12 percent of the population. 
The number of African AMerican characters on television does 
not reflect this number. The number is actually decreasing 
(Charron and Sandler, 1983). A comparative study done in 
1981 showed that African American males had 9.0 percent of 
the major roles in 1980. 
The more a particular group is seen on television, the 
more it will be perceived by viewers as playing an important 
part in the real world. Conversely, a group infrequently 
seen on television is regarded as insignificant. Research 
has also revealed that the more frequently a person watches 
television, the more s/he is likely to accept stereotyped 
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portrayals of a group as real (Charron and Sandler, 1982). 
Thus, if a particular group is portrayed in a degrading 
manner viewers are likely to accept the depictions as fact, 
and make the television treatment the basis for the way the 
feel and act toward a particular group. 
Although African Americans are under-represented, this 
is not the major issue. The major issue is the quality of 
the portrayals. For instance, more than 80 percent of the 
obese characters on television are African American women 
(Charron and Sandler, 1982). These same obese characters 
can be seen in cartoon shows such as Tom and Jerry and GI 
Joe. 
The need for this research becomes even more critical 
when there are indicators that say there is a direct 
relationship between problems in the development of the self 
and the degree to which children's ethnic or racial group is 
socially unacceptable and exposed to discrimination and 
deprivation (Powell, 1982). 
As the self-awareness of African American children 
evolves, it does so in a race-conscious, ethnocentric, 
socio-cultural milieu that assigns negative values to the 
perceptions of any culture that does not have its origin in 
Europe (Dorr, 1982). 
Significance of the Study 
As an educational medium, American television has 
become a curriculum within itself (Woody, 1980). For many, 
the word, curriculum, brings to mind the image of those 
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things taught in school; that is, organized and packaged 
into social studies, science, English, and math. 
As Inglis (1985) notes, a curriculum is no less than 
the knowledge system of a society, and therefore, not only 
an ontology, but also the metaphysics and ideology which a 
particular society has agreed to recognize as legitimate and 
truthful. The curriculum sets the canons of truthfulness. 
What television portrays is the epistemology or knowledge 
system of a society. 
In the broader sense we can speak of television as a 
curriculum because it reflects the knowledge that the 
culture values. This is not unlike the formal school 
curriculum that attempts to perpetuate the knowledge that 
the culture values. 
We are now well into a second generation of children 
for whom television has been their first and most 
accessible teacher and, for many their most reliable 
companion and friend. To put it plainly, television is 
the new command center for the new epistemology. There 
is no audience so young that it is barred from 
television. There is no poverty so abject that it must 
forego television. There is no education so exalted 
that it is not modified by television. And most 
important of all, there is no subject of public 
interest - politics, news, education, religion, 
science, sports - that does not find its way to 
television. Which means that all public understanding 
of these subjects is shaped by the biases of 
television. (Postman, 1985, p. 78) 
Postman argues that television has become not just a 
vehicle for the expression of culture, but culture itself 
(1985). Television has become so pervasive that it is 
barely noticeable. The curriculum of television has become 
synonymous with culture. This position examines television 
from a new perspective. Instead of looking at television as 
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a social adjunct to regular schooling, the view of 
television as cultural curriculum explicitly requires us to 
recognize that television has, in fact, subverted or 
displaced the dominance of the print medium. By moving to 
the visual predominated medium, the educational task becomes 
fundamentally altered. The challenge for education is not 
only to teach young people about the medium of television in 
terras of its formal, symbolic, and structural features; but 
more importantly, it is a matter of helping children and 
young people to understand the significance of television as 
a medium of ideology. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
Since the advent of television in the early 1950s, the 
portrayal of African Americans has been an issue of major 
concern to African Americans. Throughout the past 38 years 
the issue has been addressed and studied by individuals and 
institutions, resulting in little significant change in the 
area of positive portrayals of the African American. The 
current argument says that African Americans are portrayed 
in a more positive manner than they were in the early years 
of television. It is also argued that the increase in the 
numbers of African Americans in programming is a sign that 
the situation has been rectified (McDonald, 1983). At first 
glance this would appear to be true, but upon closer 
examination it becomes apparent that although "Amos 1 n' 
Andy" and "Step ' n' Fetchit" are no longer on the screen, 
the stereotypical portrayals of African American culture 
still exist. 
While television developed, the representation of the 
African American image was stunted and forced to remain 
within rigidly imposed standards. From the early days of 
the minstrels in blackface to the characters in prime time, 
the identity of the African American continues to be defined 
by European Americans (Staples and Jones, 1985). 
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J. Fred McDonald expressed optimism that television 
would be the great unifier: 
Television had the potential to reverse centuries 
of unjust ridicule and misinformation in terms of 
utilization of black professional talent, and in 
the portrayals of Afro-American characters, TV as 
a new medium had the capability of ensuring a fair 
and equitable future (McDonald, 1983, p. 15). 
This was not to be. African Americans were relegated 
to roles of Uncle Toms and Aunt Jemimahs. These roles 
perpetuated the image of African Americans as childlike, 
loyal, and subhuman. Even though television was new, it 
would be unreasonable to think that the medium had somehow 
escaped the influence of a society infected with racism. 
The writers, producers, and directors were the products of a 
cultural, political, economic, and social ideology that 
historically has taken the role of demeaning African 
Americans. African Americans were allowed to appear on 
television as long as their roles maintained the traditional 
stereotypes of happy, carefree, musical and lazy. 
In June 1951, the "Amos ' n' Andy" show premiered. The 
"Amos 'n' Andy" show brought the image of the slow, foot 
shuffling, fun-loving people for the whole world to see. 
The roles they sought to cast were classical 
minstrel figures. Amos Jones. . .compliant Uncle 
Tom. He and his wife, Ruby, were an unhumorous 
twosome who tried to bring reason and 
levelheadedness to bear upon rascalish Harlem 
friends. Andy, whose full name was Andrew Hogg 
Brown, was an easy going dimwit. . .In George 
"Kingfish" Stevens, the show presented the 
stereotyped scheming "coon" character, whose 
chicanery left his pals distrustful, and the 
audience laughing. Added to the three mainstays 
were Kingfish's shrewd wife, Saphire Stevens, and 
domineering mother-in-law, Mama; a feeble minded 
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janitor, Lightenin', and a thoroughly disreputable 
lawyer, Algonquin J. Calhoun (McDonald, 1983, 
p. 27) . 
Because of protests of the NAACP and others, the show was 
removed from the air by CBS in 1966. 
In 1950 ABC aired "Beulah" with Ethel Waters in the 
role as a maid for a European American family. This role 
was the perpetuation of the African American woman as 
"mammie". She was loyal, warm, loving, caring, and very 
dedicated to her employers. 
The "Nat King Cole Show" premiered on NBC in 1956. 
This was the first time on network television that an 
African American had his own show and was not acting in the 
approved stereotypical manner. By 1956 the show was 
cancelled because it lacked sponsorship. It was speculated 
that the American public was not ready for an African 
American character in a role other than the assigned role of 
the stereotype. In order not to offend European American 
audiences, corporate sponsorship was withdrawn from the show 
(McDonald, 1983). 
By the late 1960s, African Americans were becoming more 
commonplace on television in America. Bill Cosby was the 
first African American to co-star in a dramatic series and 
was also the first African American to win two Emmy Awards 
for best actor in a running series. 
With the addition of Flip Wilson, Leslie Uggams, Teresa 
Graves, and Diane Carroll to the ranks of African Americans 
with their own shows, it appeared that the sixties was to be 
the decade of progress for African Americans in the 
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television industry. Much of the progress that was made in 
the 60s gained its impetus from the Civil Rights Movement. 
The progress was more apparent than real. In 1967 the 
Report of the National Advisory Commission on Civil 
Disorders singled out the mass media for special attention: 
They have not communicated to whites a feeling for 
the difficulties and frustrations of being a Negro 
in the United States. They have not shown 
understanding or appreciation of - and thus, have 
not communicated - a sense of Negro culture, 
thought or history. Equally important, most 
newspaper articles and most television programming 
ignore the fact that an appreciable part of their 
audience is Black. The world that television and 
newspapers offer to their Black audience is almost 
totally white, in both appearance and attitude. 
(p. 383) 
With the waning of the Civil rights Movement, the 
ideological initiative that was gained was lost to situation 
comedies which trivialized African American oppression. 
Archie Bunker and Clint Eastwood became antidotes for the 
movement for civil rights. "That's My Mama", "Good Times", 
"Different Strokes", and "What's Happening" were argued as 
being stereotypical and demeaning as "Amos 'n' Andy" 
(Staples and Jones, 1985). 
The 1980s continued the trend of the new minstrel shows 
with "Give Me A Break", "Amen", and "Webster". In the "A- 
Team", Mr. T is cast as a super masculine menial, a 
brainless eunuch who is no real threat to the white male 
(Staples and Jones, 1985). This is a continuation of the 
process of race and role socialization. 
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Paul Hartmann and Charles Husband in Racism and the 
Mass Media (1974) continue: 
It is (that) to allow full freedom and expression 
to an exploited minority group would be to 
endanger the existing social structure and 
people's faith in it. Such freedom would give a 
platform not only for Black culture, but also for 
a Black critique of white society. . .a question 
of the consensus and a challenge to white hegemony 
(p.197). 
Television seems to have completed the circle in its 
portrayal of African American characters. From the 
stereotypical roles of the 1950s to the accommodationist 
roles of the 60s, the late 1960s were hailed as "The Golden 
Age of Blacks in Television" (McDonald, 1983). Hartmann and 
Husband describe African Americans exposure in American 
television during the 60s as: 
The greater numbers of Black faces on the screen 
did not therefore carry with it an increased 
exposure of Black American culture. It would seem 
that Blacks in American television drama are not 
functioned as representatives of any distinctive 
Black culture; rather they are merely black skins 
in white roles (p. 196). 
Some of these distortions are due to ignorance based on 
cultural distance and cultural differences. Other 
distortions are based on ethnocentrism and racism and the 
need to maintain control and keep a social distance between 
the races (Staples and Jones, 1985). This approach to 
African American culture results in oversimplification of 
the richness and diversity of African American life. 
African Americans who feel they have been treated 
unfairly by stereotypes must continue to question the 
portrayal of African Americans in popular media. Only by 
17 
analyzing each new role and comparing those roles with 
historical presentations will African Americans be able to 
determine whether or not the new role is a breakthrough or 
merely a modification of an old stereotype. 
Television and Cultural Ideology 
In spite of "The Bill Cosby Show”, television has 
not been kind to Black America. It's continual 
portrayal of Black people in demeaning roles has 
had a negative impact on both Black and white 
America. In order to understand white America's 
need to denigrate Black America, it is necessary 
to examine white cultural ideology and its relationship 
to the television industry (Staples and Jones, 1985, p. 
15) . 
Television has chosen to embrace a European American 
culture ideology based on the celebration of European 
American mores, norms, and values. the result of this 
ideology is a celebration of European American culture and 
the demeaning of African American culture. 
Eurocentrism refers to the tendency to view one's own 
ethnic group and its social standards as the basis for 
others - with the implication that one views one's own 
standards as superior (Joseph, et.al. 1990). On the face of 
this, it would almost seem absurd that any reasonable person 
would see such an intellectual approach as justifiable. 
European ideas, concepts, theories, and values have had an 
extraordinary effect on all the social science disciplines. 
This process did not develop in isolation. It developed out 
of the historical process of western colonial and economic 
dominance. In order for this process to develop, an 
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ideological justification had to be manufactured. The 
approaches used in European American academia helped to 
maintain the political and economic superiority of Europe. 
Because of the continuing presence of such academic 
constraints, Eurocentric bias has been perpetuated in the 
production, dissemination, and evaluation of knowledge. The 
media is no exception. 
It {media} has become such a force in this perpetuation 
it has taken on a new meaning. O'Neil (1968) calls it "bio¬ 
power", or "bio-text". O'Neill sees the body as a 
communicative tissue upon which social power is inscribed, 
at first externally, and possibly from the body's insides 
taking into consideration the possibilities of genetic 
engineering. Eurocentrism, via the media has become an 
archeology of power, moving from the state of territorial 
inscription of "socio-text" with its discourse on human 
knowledge, desire, intelligence, health, sexuality, and 
sanity as a communicative network of "bio-power" inscribed 
within the body, binding everybody into a new entity, or 
"bio-text". today "bio-power manifests itself in the modern 
state by its ability to control the human experience from 
birth to death. This philosophy of television is 
perpetuated by the Federal Communications Commission through 
regulation, controlled by the advertisers, and influenced by 
the American public (Staples and Jones, 1985). 
In August 1977, the Commission on Civil Rights 
published a report on employment in the television industry. 
In 1969 the Federal Communications Commission (FCC) adopted 
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employment guidelines that were designed to prohibit job 
discrimination by broadcast licenses. Those stations that 
did not comply would lose their licenses. The U.S. 
Commission on Civil Rights concluded: 
1. Television executives used an underlying 
assumption that realistic representation 
of minorities would diminish the media's 
ability to attract the largest possible 
audience; 
2. Broadcasters misrepresented to the FCC 
the actual employment status of 
minorities and women via reports on FCC 
form 395; 
3. White males held the overwhelming 
majority of decision-making positions; 
and 
4. Minorities held subordinate positions. 
(Wilson and Guttierrez, 1985) 
Advertising is the force that dictates the editorial 
and entertainment content of the media. Advertising is 
geared to appeal to a mass audience. "This mass appeal by 
both advertisers and the media they support, is targeted to 
the audience in the majority, not to racial or other 
minorities. . ." (Wilson and Guttierrez, 1985, p. 112). 
Therefore, television establishes, maintains, and 
refines a society based on race and racial privileges which 
results in a cultural ideology that works to maintain the 
status quo. 
Wilson and Guttierrez (1985) identified five central 
functions in television programming in the United States: 
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1) Surveillance: the sentinel or lookout 
role of the media watching the society 
and horizon for threats to the 
established order and information on 
people or places of public interest; 
2) Correlation: interpretation and linking 
function of the media which helps the 
audience understand, interpret, and 
comprehend the different things that are 
happening in and out of society and how 
they affect each other, as well as stay 
in touch with others in society; 
3) Transmission: the socialization function 
to the media, which defines the society, 
its norms, and its values to the 
audience and, through their portrayals 
and coverage, assists members of the 
society in adopting, using and acting on 
those values; 
4) Entertainment: the function of the media 
for diversion and enjoyment, which 
provides stories, features, music, and 
films designed to make the audience 
laugh, cry, relax, or reflect, rather 
than gain information; 
5) Economic Service: the role of the media 
within the economic system of the 
society, which in the United States 
means that most medias function as 
corporations serving the needs of their 
shareholders and other corporations by 
attracting audiences that will either 
pay for the media's products or serve as 
the target for advertising messages. 
(pp. 35-36) 
Television is big business. Where large sums of money 
are at risk thee is a tendency to want an air of stability 
and predictability. Because these large sums of money are 
being generated by advertising, it causes the medium to 
become conservative and inoffensive. "It must not deal with 
matters which are controversial or even unpleasant or 
distressing since such matters may, by definition, 
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antagonize or offend some members of the audience 
(Potter,1954, p. 166). 
In order to find out what is offensive or what the 
American public finds acceptable, many networks engage in 
marketing studies. TAPE, Ltd., a British-based company was 
employed by CBS to find out what would be acceptable to the 
American people: 
It was revealed that TAPE has a formula that 
deducts points for ideas whose central characters 
are Negro. . ., etc. Thomas McManus, North 
American sales representative of TAPE, stated that 
if networks wanted to reach a mass audience, then 
they would need to take into consideration the 
fact that the mass audience is a white audience 
(Douglas, 1982, p. 21). 
If television executives are convinced that European 
Americans will not accept African Americans on television, 
African Americans will be relegated to stereotyped roles, 
thus eliminating them from more meaningful roles regardless 
of their qualifications (Staples and Jones, 1980). 
The definition that European Americans have imposed on 
African Americans has tremendous social consequences because 
European Americans are in a position to turn the definition 
into reality for the world. From this perspective, the 
portrayal of African Americans becomes an issue which has 
significant implications. It seems that to allow African 
Americans full freedom of expression would endanger the 
existing social structure and people's faith in it. 
The University of Michigan demonstrated the influence 
of television with two studies. An initial study was done 
in 1950 with a follow-up study done in 1980. In 1989 Wayne 
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State did a similar study. The results for the three 
studies were as follows: 
1950 
1. Home 
2. School 
3. Church 
4. Peers 
5. Television 
123 Q 
Home 
Peers 
Television 
School 
Church 
1239 
Peers 
Television 
Home 
School 
Church 
Television influences by the content, symbols, images 
and portrayals that it transmits. Studies based on simple 
transmissions focus on the participation of African 
Americans on television and how this has changed over time. 
The assumption here is that quality is sufficient. It is 
believed that the presence of more African Americans on 
television will have a positive effect on ethnic identity 
(Greenberg and Atkin, 1978). 
This assumption pales when considering that socio¬ 
political realities are mediated through communication 
(Nimmo and Combs, 1983). This mediated political reality is 
now common place. The creation and changing of ideas and 
images from individuals, to groups, to mass audiences 
involves story telling. When something happens that is 
equivocal or obscure in meaning, stimulates people's 
interest, and raises doubts demanding resolution, the common 
impulse through this mediated reality is to depict what 
really happened in dramatic ways, i.e., the "real" story or 
how it "really" happened. Dramatic representation of the 
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real world constitutes the inherent logic of mediated 
notions and realities. To say something is rational is 
merely to note that its parts relate to one another and to 
the whole in a reasonable fashion. Dramatic representation 
also has its own logic. Any story, play, or program has a 
number of elements, i.e., dramatic personae (actors); acts 
(what the players or actors do); style (the way actors 
portray themselves); through their tone of voice, gestures, 
and expressions, plot lines or scenario; scene (the setting 
in which the drama unfolds); and sanctioning agent (the 
principal force that justifies the events, actions, and 
conclusions of the drama). These are elements of dramatic 
representation. 
However, mediated realities are represented before 
audiences in a particular dramatic format. This format is 
called melodrama. Melodrama is characterized by its highly 
theatrical aspect. A sense of justice underscores almost 
all melodramas - evil is punished, good is rewarded, the 
virtuous are tested with trials and tribulations, etc. 
The socio-political realities that unfold daily before 
the viewers eyes are presented in melodramatic ways, with 
most of them representing hidden dimensions and agenda 
(Nimmo and Combs, 1983). Furthermore, mediated reality is 
such that there is little people can do about it. 
More attention needs to be given to the latent 
qualities and hidden messages of the representations and how 
these representations are perceived and interpreted by the 
viewers (Liebert and Schwartzberg, 1977). 
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Barcus (1977) concluded that programming for children 
lags far behind adult programming in terms of African 
American representation. One quarter of weekday programming 
is outdated and racial stereotypes are prevalent. In 
comparing this study with his 1975 study, Barcus found no 
significant improvement in children's television. 
Barcus (1977) conducted a content analysis of Saturday 
and Sunday morning programs for children in boston, 
Massachusetts during April of 1975. He also monitored 
programming during after-school hours in 10 independent 
stations across the United States. In after-school 
children's television the characters were 96% European 
American, 3% African American, and 1% other ethnics. In 
cartoon comedy, other comedy, variety shows, and action- 
adventure, the patterns were consistent. In commercials 95% 
of the individuals were European American, 5% were African 
American; with other ethnics nonexistent. African Americans 
were relegated to snack commercials and were mainly 
portrayed as children and teenagers rather than adults. 
Frequency monitoring of children's television is 
important; however, the issue is more than African Americans 
having proportional representation on television. 
Television serves to perpetuate myths and to shape 
children's images of the world and the good life (Takanishi, 
1982) . On the whole, it seems that television leads its 
viewers to have television-influenced attitudes (National 
Institute of Mental Health, 1982). 
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Collier (1974) argues that programs that feature 
African Americans are not African American shows, but are 
shows created for European Americans, conceived, written, 
and directed by European Americans. Television is a potent 
weapon for keeping African Americans, "lulled, deceived, and 
impotent" (Collier, 1974, p. 209). "The task of the writer 
is to look beyond surface reality and bare the complexities 
that comprise human experience." (p. 214). 
In research that is designed to examine the influences 
of television content on African American children, content 
analysis must also become interpretive analysis. Those 
researchers who conduct investigations in this area must be 
informed by a knowledge of African American history, 
culture, and the nature of institutional racism. Takanishi 
(1982) gives an example of how this lack of knowledge can 
lead to faulty hypotheses in the interpretations of 
findings. Hinton (1974) investigated tokenism and 
stereotyping of African Americans in television comedy and 
drama. The results supported the hypothesis of tokenism, 
but the investigators did not feel that there was evidence 
of stereotyping. African Americans were portrayed as 
competent, industrious and law abiding. These findings 
could be interpreted as images that present African 
Americans as non-threatening to European American males. 
This alternate interpretation of the findings serves as an 
example of the critical importance of linking coding 
categories for television content to the historical, social, 
political, and economic structures of the American society 
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(Takanishi, 1982). Doragher and associates (1975) observed 
that even though African Americans are being cast in major 
television roles, character portrayals within those roles 
may still convey and support stereotypes. 
To the extent that a people's understanding of 
their world is misinterpreted in the translation 
of their belief system (i.e., meanings, symbols, 
feelings, values, definitions, etc.) one has a 
trans-substantive error. the potential for 
committing this trans-substantive error is 
decreased as one increases the understanding of 
the cultural substance of a particular people, as 
seen and defined by that particular group of 
people (Nobles in Burgess, 1982, p. 36). 
Schary (1970 believes that the media may be nurturing 
prejudice unwittingly. two examples he gives are Bill Cosby 
who starred in "I Spy" and Diahanne Carroll who had the 
leading role in "Julia". These programs exemplified 
European American life styles and values. They were the 
carbon copies of whites (Schary, 1970). 
The family shows aired on prime time television depict 
a homogeneous European American society in spite of the 
cultural plurality that is America today. The situation is 
similar to that of Dick and Jane of elementary school fame. 
They live in an all white world of affluence and material 
success that is devoid of African Americans and other ethnic 
groups. African Americans are invisible, non-existent, 
unacceptable and worse still, have no accessibility to the 
world of affluence and leisure. Shows of long standing such 
as, "The Waltons" , "The Brady bunch", "Happy Days", and 
"Marcus Welby", all depict middle-class European American, 
suburban life exclusive of cultural diversity. O'Neill 
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II (1986): . .the world's body is now inverted-Narcissus- 
like by a world technology that communicated nothing but 
ourselves desiring ourselves (p. 69) : 
To behold, use or perceive any extension of 
ourselves in technological form is necessarily to 
embrace it. To listen to radio or to read the 
printed page is to accept these extensions of 
ourselves into our personal system and to undergo 
the "closure" or displacement of perception that 
follows automatically. It is this continuous 
embrace of our own technology in daily use that 
puts us in the Narcissus role of subliminal 
awareness and numbness in relation to these images 
of ourselves. By continuously embracing 
technologies, we relate ourselves to them as 
servo-mechanisms. that is why we must, to use 
them at all, serve these objects, these extensions 
of ourselves, as gods or minor religions. . 
.(McLuhan, 1964, p. 16) 
Invisibility may be more harmful to the self-concept of 
African American children because it denies the importance 
of their existence (Schary, 1970) and is symbolic of the 
annihilation they suffer as a result of this type of 
television programming. This psychological annihilation 
ultimately becomes cultural, which often leaves African 
American children feeling fragmented and feeling marginal 
because of they conflict they begin to experience. the most 
serious problem that occurs for African American children 
attempting to live in a bicultural world is confusion and 
sometimes the lost of self-identification (Powell, 1982). 
For children this begins in school with teachers discounting 
their language and their cultural values (Powell, 1979). 
In addition. Tan and Tan (1979) found that TV 
entertainment viewing is accompanied by low self-esteem 
among African American audiences. The major consideration 
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for this conclusion was the constant exposure to European 
American-oriented TV entertainment programs or those which 
depict African Americans in low status social roles. 
These studies seem to indicate that the programming 
content made available on television to African Americans is 
frequently undesirable, and it often fails to provide 
positive behavioral models that are worthy of imitation and 
conducive to wholesome growth and development. The 
implications for African American children is related to 
Bandura's (1977) social learning theory. The theory states 
that children have a strong potential for learning values, 
behavior, and attributes exhibited on television, and that 
African American children imitate behavior seen on 
television (Stroman, 1983). 
Viewing Behaviors of African American Children 
Children begin viewing as early as two years old with 
some understanding of what they see. (National Institute of 
Mental Health, 1982) Viewing continues throughout childhood 
with viewing peaking around pre-adolescence (Comstock et 
al., 1978; Lyle and Hoffman, 1972). 
Murray's (1972) study revealed that for some children, 
viewing was as high as 42 hours per week and Stroman's 
(1984) study of third and sixth grade students indicated 
that 50% of the sample reported viewed television six or 
more hours per day with only 2% of the sample viewing less 
than three hours per day. In Lee and Browne's (1981) study, 
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26% of eight year old and nine year old children watched 
television more than eight hours per day. 
What these studies seem to show is that there is wide 
variation among the viewing habits of African American 
children. Murray (1972) found that viewing ranged from five 
hours to forty-two hours per week, with most children 
somewhere in-between. 
Allowing for differences in individual viewing 
preference, the average African American child spends three 
to four hours per day watching television. It would seem 
that viewing television twenty-one to twenty-eight hours per 
week would have some important consequences. These studies 
are based on the notion that the effects of television are 
more pronounced in heavy viewers. This conclusion, based on 
frequency of viewing, does not take into consideration 
contents and the impact of contents. 
Stroman's (1986) study examined the association between 
the amount of time spent watching television and perceptions 
of self among 102 African American children. Television was 
found to be related to the self concept of boys 7-13 and 
related positively to the self concept of girls in the same 
age group. 
Self concept was operationalized by the Piers-Harris 
Children's Concept Scale which measures how children feel 
about their behavior, school-related status, physical 
appearance and happiness. Frequency of viewing was based on 
a three point scale — all the time, sometimes, or almost 
never. 
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The hypothesis predicted a negative relationship 
between the amount of viewing and self-concept. the data 
revealed a weak positive relationship between viewing and 
self-concept. Boys (85%) were more likely than girls 
(69.5%) to imitate characters such as Gary Coleman of 
"Different Strokes", whose character was most often 
imitated. With the exception of Gary Coleman, boys were 
more likely to imitate a European American character, 
Michael Knight of "Knight Rider" or "Spiderman". 
The findings suggest that the amount of time African 
American children spend watching television is not 
associated with low self-concepts. Unlike the Tan and Tan 
(1979) study, the results do not show that African American 
children who watched more television had lower self concepts 
than those who watched less. One explanation is the lack of 
confirmation of the hypothesis in the viewer's perceptions 
and interpretations of characters which may mediate the 
impact of television on self concepts. The data from this 
study clearly indicates that African American children view 
African American television characters in a positive manner. 
(Stroman, 1986) 
It would appear that television presentations will have 
the greatest impact on those children who identify most with 
television characters and believe these characterizations 
are real, whether they are positive or negative role models. 
One of the shortcomings of research done in the area of 
ethnicity is the assumption that differences associated with 
ethnicity must result from corresponding differences in 
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socio-economic status. (SES) (Blossem, 1988) Differences 
located by ethnic group membership that remain after control 
for SES may reflect patterns of behavior associated with 
culture that need to be studied and understood. Blossem 
(1988) designed a study of 349 Chicago children ranging in 
age from 5-15 (M=10.07) with approximately 30 children 
representing each of four ethnic groups (European American, 
African American, Mexican, Puerto Rican) with equal division 
by gender. 
The means for African American children were 
significantly higher than those for European Americans in 
hours of afternoon, evening, and school day viewing. They 
were also higher than that of Mexicans and Puerto Ricans. 
In a recent study Stroman (1983 found that motivation 
for African American children watching television came from 
the following areas: (1) to learn, (2) to get useful 
information, (3) to relax, (4) to get mind off of things, 
(5) for excitement, and (6) nothing better to do. 
Excitement and relaxation were the dominant areas. There 
was no clear explanation as to the differences between 
learning and useful information. Forty-six percent of the 
sample reported that they watched television to learn. This 
would give some credence to studies that indicate African 
American children believe in the reality of television and 
identify closely with television characters, particularly 
African characters. Dates (1980) and Donohue (1977) found 
that African American children view commercials as real, and 
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specific characters as continuing in the roles they play on 
television even after the television program is over. 
Animated Cartoons: Perpetuating A World View 
Millions of comic books are sold every year and it 
would be futile to deny the ideas that they have helped to 
shape the American scene. (Daniels, 1971) Whether the 
affect has been positive or negative is debatable, but there 
can be little doubt that the comic book is a positive 
success; at least in the most basic sense of attracting and 
holding an audience. Today there are courses on the subject 
in a number of colleges and universities. There has also 
been rapid growth in the market for collectors of comic 
books, where some issues go for hundreds of dollars. 
The reasons for this interest are many, based on the 
passage of time which has made these publications familiar. 
Generations have grown up with them and they have acquired 
the value produced by nostalgic memories. Comic books have 
also become traditional reading material of the young giving 
them (comics) greater importance. 
The general tendency has been to treat the whole medium 
in terms of its most obvious manifestation: the costumed 
super hero syndrome. It was this theme that set the 
industry on its feet and has remained the most consistently 
popular. There are more in comic books than fantasies and 
fisticuffs. Other topics worthy of attention range from the 
innocent antics of anthropomorphic animals to the irreverent 
ideas of underground comics from satires to studies of the 
supernatural. 
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The success of the comic book was the introduction of 
Superman in the first issue of ’’Action Comics" in June 1938. 
There were numerous attempts to publish other comic books 
but most were one-of-a-kind and wee never recorded again. 
Some of these books were "Mutt and Jeff", 1911; and the 
"Yellow Kid" published in New York. Whitman's Big Little 
Books had a somewhat longer life and wee an attempt to 
illustrate novels. Buck Rogers, Flash Gordon, Dick Tracy, 
terry and the Pirates, the Phantom and Taryon, were products 
of Whitman Publishing. 
The two individuals who transformed the potential of 
the modern press into comic book reality were Harry I. 
Wildenburg and M.C. Gaines, both employed by Eastern Color 
Printing of New York. Wildenburg said he was not proud that 
he had started the comics. He said that if he had an 
inkling of the "harm" they would do, he would not have gone 
through with the idea. He said in the beginning he had 
given little thought to the social aspects of the matter 
because a business man seldom thinks beyond profits 
(Daniels, 1971). 
In March 1937 publisher, Harry Donenfeld, developed 
"Detective Comics", presently known as "D.C." and initiated 
Superman. Superman proved to be the most successful and 
imitated idea in comic books and guaranteed that comic books 
would survive. 
"D.C.'s" second giant was developed by Bob Kane in May 
1939. Batman was popular enough to carry his own comic book 
title. The original Batman carried a gun and shot his 
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opponents, but the editors felt that this was carrying 
vengeance too far to maintain an appealing hero. There was 
an economic motive for the survival of the villains. The 
Joker, slated to die in the original issue of Batman was 
thought to be too striking a character to be eliminated. In 
"D.C." No. 38 Dick Grayson, orphan son of a pair of 
acrobats, is introduced. He was adopted by Bruce Wayne and 
becomes "Robin", the other half of the dynamic duo. 
Holding the rights to the two most impressive 
characters in comics was All-American, which included the 
"Flash", "Hawkman", and "Green Lantern". In 1940 All-Star 
Comics put them together in the same comic with the 
formation of the Justice Society of America. The most 
impressive achievement was the debut of "Wonder Woman", 
originated and scripted by William Moulton Marston, in 
answer to a call for a series that would appear to female 
readers. 
1941 set loose a remarkable number of male characters. 
It was the year when the United States entered the Second 
World War. The most obvious triumph was Captain America who 
inspired a whole new group of red, white and blue imitators. 
"Captain America" was part of the "Timely-Atlas-Marvel" 
line. 
A company with more than a few important contributions 
was the "Quality Comics Group" officially called "Comic 
Magazines. Its most impressive title was Police Comics 
which began in 1941. Will Eisner, main man in the Quality 
Comics Group, occupied a unique place among comic book men 
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as an innovator of unparalleled ingenuity. He was a master 
at conveying moods through weird angle shots and imaginative 
composition. He was just as effective at the creation of 
colorful unexpected plots and vigorous dialogue. His 
characters included the "Ray", the "Hawk", "Doll Man", the 
"Black Condor", and "Uncle Sam". The character that Eisner 
received the most recognition for was the "Spirit". 
Although D.C., Timely, Fawcett, and Quality were the 
leaders in the production of comic book heroes, a few others 
should be mentioned such as Fiction House and Jumbo Comics, 
which produced "Sheena, Queen of the Jungle". 
Costumed heroes and heroines in comic books existed in 
vast numbers. Only a few of the most interesting have been 
mentioned here; hopefully, enough to capture the flavor of 
the syndrome that defined the comic book and made it a 
permanent fixture on the American scene. 
In 1950 there was a congressional hearing into possible 
links between comic books and juvenile delinquency. The 
industry rallied to its one defense and was cleared of the 
charges (Daniels, 1971). 
There were two main differences between the Timely 
Books and those of their major competition, D.C.. The 
Timely heroes were not merely a story, as D.C's Superman. 
Superman had superhuman powers while Timely's Captain 
America was merely super, lacking the ability to fly and 
being mortal. In Superman stories there is not doubt that 
Superman is going to win, but it was easier to keep coming 
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up with interesting stories for the Timely heroes because 
they had limited powers. 
When the Second World War ended, the Timely formula 
began to falter. By 1950 it was all over with Captain 
America having folded in 1949. Soon after publisher, Martin 
Goodman began publishing under the Atlas logo but the Atlas 
Comics of the 50s were not inspiring. Except for two 
characters, "Sub-Mariner" and the "Torch", Atlas had no 
continuing characters. 
During the 50s Stan Lee became an editor for Atlas. In 
1961 he launched two new titles "Amazing Adventures" and the 
"Fantastic Four". Stan Lee also collaborated with Steve 
Ditko and developed the "Amazing Spider Man" in March of 
1963. the question often asked, "What is it that attracts 
and holds the reader's attention from issue to issue?" 
"Spider Man is an example of this. Peter Parker was a 
typical high school student who lived with his aunt and 
uncle. He was bitten by a radioactive spider and was 
suddenly in possession of spider powers which consisted of 
great strength and agility and a sixth sense that warned of 
approaching danger. He designed web-shooting devices and a 
costume with the idea of going into show business. His 
crime-fighting career began when his uncle was murdered and 
he found and apprehended the murderer. 
Unlike most characters who are endowed with super 
powers, Peter still had to finish high school and was 
planning to go to college. Because of his uncle's death, 
his aunt was having financial problems, which caused him to 
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then took a job with the Daily Bugle and sold photos to 
support himself and help his aunt. 
Because of these "everyday-guy" hardships, Spider Man 
became popular among a large segment of the society 
(Daniels, 1971). Many responded to the paranoia in Peter's 
life; others understood his constant poverty. In the sixth 
issue, "Spider Man" spends several pages trying to figure 
out how to raise bus fare to get to where the bad guys are. 
He was learning that with super powers came more 
complications than solutions. 
In 1963 Lee added Sergeant Fury and his Howling 
Commandos, the Avengers, and X-Men. Also in 1963, the Hulk 
folded but found a home with the Avengers. The Fantastic 
Four were still selling well and are still selling well. In 
1971 the Fantastic Four Annual sold for ten dollars. 
Animated cartoons have been around longer than most 
people realize. Walt Disney's "Donald's Cousin Gus" was the 
first film cartoon shown on television (May 19, 1939). 
Between 1942 and 1944, WRGB, the General Electric Company in 
Schenectady, New York, presented full length features, short 
subjects, and cartoons. Among the first cartoons to appear 
regularly were films made in the Van Beuren Studios, seen in 
the spring of 1947. The Van Beuren Studios also featured in 
1950 and 1951 early Walter Lantz cartoons (Woody Woodpecker 
and Chilly Willy). Van Beuren cartoons also appeared on the 
ABC network between 1950 and 1952 along with a silent 
version of "Aesop's Fables" (1921-1929) produced by Paul 
Terry of Fables Studios. In the early sixties most of the 
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vintage films were retired from distribution. These were 
replaced by color cartoons. 
By the early fifties the cartoon was scheduled for 
children's shows. These shows were hosted mostly by an 
adult. At this time there were few animated film packages 
in distribution so that shows were repeated again and again. 
Programmers believed that children obtained real pleasure 
from watching these shows over and over again. In order to 
finance large screen projects, and induce customers to 
return to the theaters, the film industry began a 
proliferation when the economic rewards became attractive in 
the mid-fifties. Films from Warner Brothers and Paramount- 
Fleischer-Famous Studies deluged daytime and early evening 
hours with Bugs Bunny, Daffy Duck, Porky Pig, Betty Boop, 
Popeye the Sailor, Superman, and Little Lulu. Terrytoons 
(CBS, 1953-1956), was the first weekday afternoon network 
animated cartoon program. Twentieth Century-Fox Films 
arrived in the fall of 1955, when CBS purchased Paul Terry's 
studio. That year they introduced Might Mouse Playhouse 
(CBS, 1955-1966), which was the initial Saturday morning 
network cartoon show. In the summer of 1956 CBS Cartoon 
Theater, hosted by Dick Van Dyke became the first prime time 
network series. Walt Disney debuted in 1954 with 
Disneyland, which was ABC's first major hit. The following 
season the Mickey Mouse Club (ABC, 1955-1959) came on the 
home screen scene. Except for portions of the Walt Disney 
Library, Metro-Goldwyn-Mayer's Tom and Jerry package and 
several theatrical series were still in production. By the 
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end of the 1950s nearly all the major and independent 
studios had released their films to television. 
The first made-for-television cartoons debuted in 1949 
with Crusader rabbit, whose format was copied by producers 
right into the sixties. Hannaa-Barbera's Huckleberry Hound, 
Quick Draw McGraw, and Yogi Bear were the pioneers of the 
half-hour, all-cartoon program between 1958-1963. These 
programs wee so successful that they attracted national 
sponsorship. These were shows that set the format precedent 
for the next ten years. Almost every development for the 
syndicated market was implicit in the style of the three 
series. The all-cartoon show practically sealed the fate 
of the local hosted shows because the characters, except for 
the limited voice residuals did not have to be paid. In the 
late sixties another contributor entered the market. Marine 
Boy, Speed Racer, and Kimba the White Lion were developed by 
the Japanese which also filled local hours with economic 
imports. 
By the early seventies rising production costs and 
wages and pressure from Action for Children's Television, 
resulted in a new code addition by the National Association 
of Broadcasters, banning commercials delivered by both live 
and cartoon children's show hosts. This nearly ended the 
genre after more than twenty-five years. By the mid-sixties 
the producers discovered that children's show hosts had 
known for years — that juveniles as well as some adults 
watched cartoons. CBS broke with the traditional half-hour 
approach in 1963 and programmed two hours of cartoons on 
40 
Saturday morning. Introduced were: Tennessee Tuxedo and His 
Tales, Quick Draw McGraw, the Alvin Show, and Mighty Mouse 
Playhouse. In the following two seasons another hour was 
added with Linus the Lionhearted and re-edits of the Tom and 
Jerry Show. In 1965 ABC premiered the Beatles and NBC 
countered with an hour-long show featuring Secret Squirrel 
and Atom Ant. These two series eclipsed all competition and 
affected cartoon content and programming formats into the 
seventies. 
In 1963 Fred Silverman, the daytime programmer of CBS 
expanded the networks cartoon programming. With an eight 
million dollar budget to purchase new shows, he 
revolutionized the structure of children's programming. The 
new shows featured the New Adventures of Superman and Space 
ghost. This was the beginning of the superhero era. These 
programs, plus an additional four programs, hit the air 
waves with such a tremendous ratings explosion, that they 
launched CBS into first place in the Saturday morning 
ratings; a position it has only relinquished periodically. 
Among several lessons learned from the new programming 
was that the old belief that children liked repetition was 
no longer valid. Children seemed to have grown more 
sophisticated through time and exposure to new programming, 
with the new cartoon delivering the largest audience. From 
8:00 a.m. to 1:00 p.m. Saturdays had become competitive. 
Prices ranged from $48,000 to $62,000 per half hour. ABC 
and CBS bought sixteen episodes over two years, while NBC 
bought thirteen. By the early seventies, costs mushroomed 
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from $70,000 to $100,000 for a thirty minute program. 
During the 1967-1968 season thirty million Americans, mostly 
juveniles had their choice of twelve-and-one-half hours of 
cartoons on three networks with the top-rated shows pulling 
in fourteen million viewers. 
Silverman not only changed the look of Saturday morning 
programming, but he also changed the destiny of the 
television film cartoon. Saturday morning programming is 
still populated with curious creatures, androgynous talking 
animals, flying heroes and heroines, caricatures from prime 
time shows, etc. However, the animated cartoon series 
dominated weekend children's television, after-school 
programming, and weekday morning programming; six decades of 
programming with an obvious exclusion of African American 
people. 
Thus far, the literature reviewed here shows that 
television plays an important role in teaching children 
about other racial and ethnic groups, and also functions as 
a provider of models of behavior, values, attitudes, and 
mediating the self-esteem of racial and ethnic groups 
(Clark, 1969). 
For millions of American children, television functions 
not only as the extended contact that they have with 
different racial and ethnic groups, but the only contact 
they may have. Because young children are limited in their 
life experiences, they lack cognitive sophistication and are 
often unable to distinguish between reality and fantasy in 
television presentations. This is even more critical for 
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television presentations. This is even more critical for 
children who are heavy viewers because they are at an even 
greater risk of becoming dependent on television as a source 
of information about how to conduct their interactions in 
everyday life (Barcus, 1983). 
The first type of program to elicit favorable responses 
from children is the animated cartoon. Animated cartoons 
develop belief systems and self-concepts in children (Cosby, 
1976). 
The initial role models that children see on television 
could be puppets, animated characters, or human beings. All 
of these serve to implant distinct messages about societal 
values, ideas, and behaviors in the mind of a child. These 
early observational models for children also create a 
foundation for future learning. 
Animated cartoons are a mirror image of prime time 
television. For the most part, animated cartoons are no 
longer of the classical nature, but reflect modern society. 
"Rambo" is a good example of adult programming that has 
been developed into an animated cartoon series. John Rambo 
is a super solider, who represents a group called the Voice 
of Freedom. Rambo is the leader of a team of Americans 
dedicated to the elimination of arch villain, "General 
Warhawk". "Turbo" is an African American male who is an 
expert mechanic. "Cat" is a European American woman whose 
expertise is changing disguises and a Native American who is 
simply referred to as "Chief". It is interesting to note 
that Rambo is the only one with a name. The rest of the 
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characters under his command all have nicknames or in the 
case of "Chief", no name. The battles with General Warhawk 
take place in areas such as Tibet, Africa, South America, 
and India. The indigenous people are portrayed as helpless 
children waiting to be recused by Rambo and the Voice of 
Freedom. They are never capable of solving their own 
problems. Their governments are in chaos, and socially 
inept. On an October 7, 1986 broadcast of "Rambo" in 
Africa, Rambo says, "Zimbois (sounds like Zimbabwe) is one 
of Africa's poorest countries." The implications of this 
statement are devastating because it does not specify what 
is meant by poverty. The prevailing image of poverty in 
America is lack of material means. Actually, Zimbabwe is 
one of Africa's richest countries minerally, and can grow a 
large variety of fruits and vegetables. This misinformation 
compounds itself because schools today do not spend much 
time discussing geography; thus, allowing for correction of 
misinformation that is given via cartoon shows like Rambo. 
This statement has implications for the whole continent 
because it leaves viewers with a singular view of African 
poverty. On an October 28, 1986, Channel 38, Boston, MA, 
broadcast the viewer is given a different picture of a 
European city. Referred to by its actual name, "Cat" says, 
"Venice, so old, so beautiful, what a way to spend a 
vacation." Rambo replies, "Venice was a city 1,000 years 
before America was discovered. This lack of balance is 
symptomatic of other animated cartoon shows. African 
American characters and other ethnics are quite unlikely to 
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be figures of authority or sources of information (Mendleson 
and Young, 1972). 
On the same channel in a November 6, 1986 
"Superfriends", arch villain, "Dr. Domehead" with a son and 
daughter invent a camera with the power to capture the 
world's wonders. Those listed were the Eiffel Tower, the 
Coliseum, Big Ben, the Statue of Liberty, the White House, 
and Mt. Rushmore, with no mention of the Pyramids, the 
Hanging Gardens, or the Taj Mahal. 
Tan and Tan (1979) believe that this type of 
programming is accompanied by low self-esteem in African 
Americans. the major consideration for this conclusion was 
the constant exposure to European-oriented TV entertainment 
programs or those which depict African Americans in low 
status social roles. 
In the case of animated cartoon heroes or superheroes, 
African Americans are conspicuously missing. The hero is 
one of the images that society presents to itself to 
perpetuate itself. A close examination of heroes, heroines 
and villains, their words, costumes, gesture, interactions, 
and institutional affiliations reveal the focus of social 
control in contemporary American society. Heroes and 
heroines operate as images or signs constructed according to 
society's dominant values. These values reinforce commonly 
held concepts of the proper order of things. 
On the idyllic planet of Eternia lives an intrepid 
blond prince named Adam (He-Man). Prince Adam is encircled 
in vivid dancing lightening flashes as he holds his mighty 
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sword aloft and shouts in a deep, echoing computer-enhanced 
voice, "By the power of Grayskull. . .1 have the power" and 
turns into He-Man (Englehardt, 1986, pp. 90-91). 
Other characters in the He-Man mold are She-Ra, a blond 
princess warrior and He-Man's twin sister, a blond hulk of a 
free lance scientist (M.A.S.K.), and a blond-haired, blue¬ 
eyed scientific genius named Dr. Benton Quest (Johnny 
Quest). 
Heroes are drawn from a cultural stock of images and 
symbols. They provide models that people try to imitate 
(Himmelstein, 1984). The majority of characters on 
children's programs are European American males, frequently 
portrayed with positive personally characteristics, such as 
competency, leadership, and bravery (Mendleson and Young, 
1972) . 
This becomes critical when it comes to the available 
programs for African American children. Heroes serve as 
role models and children in the process of growing up need 
to see themselves realistically reflected on television. 
Seeing themselves confirms their existence and provides them 
with identification figures and images. 
Having reviewed these studies, it is imperative that 
they be related to the concerns of African American 
children. Television may be providing examples and role 
models that negatively effect the attitudes and behaviors of 
African American children. This could be, as Janis (1980) 
and Poussaint (1974) maintain, because African Americans are 
most often portrayed in medial and stereotypical manners. 
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African American children may acquire the impression 
that they do not count in the society, and they should not 
aspire to professional and leadership positions. Because 
television clearly has been shown to have an impact on the 
socialization of African American children, the concerns 
raised by parents and educators are not without basis. 
Perhaps the most important research that can be 
conducted in the area of television and African American 
children is the relating of television content to the self- 
concept of the African American child. It is important that 
we begin to examine the ways in which the African American 
child's image of self responds to the stereotyped and 
subliminal messages that is in television programming. 
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CHAPTER III 
METHODOLOGY 
The primary objective of this investigation is to 
determine if there is a significant relationship between the 
perceptions of African American child viewers and African 
American animated cartoon heroes; or if there is a 
significant relationship between the perceptions of African 
American child viewers and European American animated 
cartoon heroes. 
This chapter wills 
1. restate the research question to be answered; 
2. identify the study population and sample; 
3. describe the research instrument; 
4. discuss the reliability and the validity of the 
research; 
5. present the procedure for collecting the data; and 
6. describe the data analysis process. 
Research Questions 
Television has been shown to have an impact on the 
socialization of African American children (Stroman, 1984). 
From this observation comes the assumption that African 
American children are influenced by animated cartoon super 
heroes. On the basis of the review of the literature, the 
researcher proposes the following hypothesis stated in the 
null form; 
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lHo There is no significant relationship between 
African American male viewers and African American 
superheroes. 
2Ho There is no significant relationship between 
African American male viewers and European 
American superheroes. 
The research design was a Likert Attitude Scale which 
consisted of twenty-four statements. These statements were 
grouped into the following categories: Intelligence, 
Leadership, Sports Ability, Technological Command, Religious 
Proclivities, Economic Status, and Emulation. 
Five forced choice questions were also used to 
encourage respondents to give an opinion independent of the 
"not sure" category. This method was used in an attempt to 
elicit the ideal response from the participants. 
Population and Sample 
The population for the study was selected from 
Pittsfield, Massachusetts and Springfield, Massachusetts. 
Participants were not selected randomly. They were selected 
on the basis of interest in the study, being African 
American, and being between the ages of 8 and 13. 
Pittsfield, Massachusetts has a population of 153,000. 
Springfield has a total population of approximately 225,000 
with an African American population of approximately 25,000. 
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Both cities have cable television with access to BET (Black 
Entertainment Television) whose programming is directed to 
an African American audience. The Pittsfield school system 
offers a course in African American history at the high 
school level only. The Springfield school system offers 
three courses on African American history, but only at the 
high school level. There is one course in each of the high 
schools. 
Research Instrument 
The research instrument (Appendix I) used in collecting 
the data for the study is in the form of a Likert Attitude 
Scale. This instrument was designed specifically for this 
study, and obtained data which was used to test the research 
questions related to the purpose of the study. The scale 
consisted of twenty-four opinion statements with five 
categories of selection: "strongly agree", "agree", "not 
sure", "disagree", and "strongly agree". Participants were 
also asked to select a number from one to four that would 
reflect how many half-hour cartoon shows participants 
watched during weekday mornings, weekday afternoons, and 
Saturdays. Those who watched more than four programs were 
asked to respond by inserting an M (more) after the 4. to 
allow for greater specificity. An additional six forced- 
choice questions were added. These questions were designed 
to elicit responses which would help the researcher examine 
more closely the identification factor as stated in the null 
hypothesis. 
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One of the disadvantages of the Likert Attitude 
Inventory Scale was that the researcher could never be sure 
of the degree to which the subject's responses reflected 
their true feelings or attitudes. The respondents were not 
randomized; therefore, the study is not replicable. 
ValMitY__Qf the Research Instrument 
Because reliability is based on the test-retest 
process, the research instrument could not be called 
reliable (Kirk, 1984) . The study is an exploratory one with 
no random sampling. The researcher had a conjecture based 
on theory, prior research, and personal observation, 
however, he had to focus on a limited set of measured 
variables to explore the problem. Since the validity of 
this research is limited, it is safer to consider the 
results reported to be tentative. 
Scoring the Research Instrument 
The animated cartoon inventory was scored on a five 
point scale. The five alternative responses were assigned 
values from one to five, with one for "strongly agree", two 
for "agree", therefor "not sure, "four" for disagree, and 
five for "strongly disagree. The six forced-choice 
questions were assigned character values of "L" for the 
character on the left, "R" for the character on the right, 
and "N" for no answer. 
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Collection of Data 
In the spring of 1989 school systems in Springfield and 
Pittsfield were contacted for permission to conduct the 
study. Due to the lack of response from the Springfield 
school system, the researcher contacted the Dunbar Community 
Center in Springfield, MA. Because potential respondents 
failed to return permission forms, the research was not able 
to initiate the study there. Project SAFE, another 
community-based organization with an after-school program 
for children, was contacted with positive results. The 
study was replicated at the Reid Middle School in 
Pittsfield. Both studies were done in the afternoon. 
Respondents were shown two posters. The poster on the 
left was a European American Hero; the poster on the right 
was an African American Hero. Both characters had identical 
costumes with the only difference being their facial 
features. Respondents were asked to fill our the scale 
based on observations made from the posters. 
Analysis of the Data 
The data was analyzed using the SPSS (Statistical 
Package for the Social Sciences) program on a VMS (Virtual 
Memory System-Digital) IBM Mainframe. Due to the limited 
number of subjects, one-way frequency distribution was used 
to analyze the data. Chi square was not a valid instrument 
because the percentage of cells having expected counts of 
less than five were too large. 
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Limitations 
This study provides the basis for future continued 
research. The possible limitations of the study are: 
1. The design does not allow for in-depth probing. 
2. It was difficult to clarify and insure understanding to 
the respondents. 
3. The exclusion of open-ended questions made it difficult 
to elicit information beyond the scope of the design. 
4. The survey was limited in the acquisition of 
information in the original questions. 
5. The study produced a snap-shot of a population at a 
gantereililaedpbffiiibndnttiemteimtehendfepaeeitncwhihah bhis 
study occurred. 
6. Checking for reliability and validity was limited, 
making it difficult to insure for full reliability and 
validity. 
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CHAPTER IV 
DATA PRESENTATION 
This chapter examines the research findings using the 
SPSS (Statistical Package for Social Science) system. The 
research data will be analyzed using one-way and two-way 
frequency distribution analysis. Tables of frequency 
distribution were generated by: (1) homogeneous groupings; 
(2) age; (3) gender; (4) grade; (5) morning shows; (6) 
afternoon shows; (7) Saturday shows; and (8) attributive 
characteristics. The areas that reflected the literature 
review and had the most bearing on the assumption and 
hypotheses were, age, number of programs watched, and 
attributive characteristics. The first section 
contains a descriptive summary of the participant's 
background, such as age, sex, preferred programs, and number 
of programs watched on weekday mornings, afternoons, and 
Saturdays. The second section contains an analysis of data 
upon which the research questions were tested. 
Summary of Participant's Viewing Preferences 
The total population in the study (N=6) includes 21 
females (n=21 or 45.7%) and 25 males (n=25 or 54.3%). The 
respondents ranged in age from eight (n=l or 2.2%) to 14 
(n=3 or 6.5%). The largest group was the 10-12 year old 
group (n=13 or 67.5%) with the second largest group being 
the 13-15 year old group (n=9 or 19.6%), followed by the 7- 
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9 year old group. For the purpose of this study, 
males and females will be treated as a homogeneous 
population with the focus on the 10-12 year old age group. 
When the participants in the study were asked to select 
their favorite cartoon show, eleven ( or 23.9%) chose 
"Teenage Mutant Ninja Turtles". The second most popular 
program selected was "Tom and Jerry" (n=5 or 4.3%), "Karate 
Kat" (n=2 or 4.3%), and "Bugs Bunny" (n=2 or 4.3%). Eight 
(or 17.4%) of the participants did not have a favorite 
character. 
Participants were also asked to select the number of 
programs watched before school, after school, and on 
Saturdays. Because the greater percentage of animated 
cartoon shows are of half-hour duration, each number (1-4 of 
M for more than four programs) represents thirty minutes. 
Morning shows, afternoon shows, and Saturday shows were 
grouped 1-2 shows, 3-4 shows, and GT for greater (more) than 
four shows. In the category of morning shows, 3-4 shows 
were watched by six (or 13%) of the participants, and five ( 
or 10.9%) watched more than four shows during the weekday 
mornings. Twelve (or 26.1% reported that they did not watch 
cartoon shows in the morning. 
With regard to afternoon shows there was an overall 
increase of 21.8% as compared to the total number of hours 
watched during the weekday mornings. The total for morning 
shows was 73.7%. The greatest number 25 (n=25 or 54.3%) 
came in the 3-4 category, while ten (or 21.7%) watched 1-2 
shows, and nine (or 19.6%) watched more than four shows. 
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Only two (or 4.3%) responded in the non category. According 
to the participants there wee two reasons they watched more 
cartoon shows in the evening than in the morning. The 
reasons were insufficient time in the morning and parental 
constraints. 
For Saturday shows one respondent (or 2.2%) watched 1- 
2 shows, 13 (or 28.3%) watched 3-4 shows, and 32 (or 69.6%) 
watched more than four shows. There were no responses for 
the non category. These findings would concur with 
Blosser's (1988), Stroman's (1984), Lee and Browne's (1981), 
and Murray's (1972) studies which state that a significant 
number of African American children watch television six or 
more hours per day. 
The next section of the analysis of the data will 
reflect the results of homogeneous grouping. The categories 
of "strongly agree" and "agree" have been grouped together 
as well as "disagree" and "strongly disagree". 
Analysis of Categorical Groupings 
In order to analyze the data pertinent to the research 
questions, the questions were divided into the following 
seven categories of identification: (1) Intelligence; (2) 
Leadership; (3) Sports; (4) Technical Ability; (5) Religious 
Proclivities; (6) Economic Position; (7) Emulation. In the 
following categories, characters will be referred to as the 
"character on the right" and the "character on the left". 
When participants were shown the hero posters, the European 
American hero was on the left and the African American hero 
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on the right. For brevity the European American hero will 
be designated (EA) and the African American hero will be 
referred to as (AA). 
Intelligence 
The statements associated with Intelligence in this 
section were the ability to be a teacher and the attainment 
of a college education. Statement 11 (EA) of the attitude 
scale; "In my opinion the character on the left could be a 
teacher"; 19 or (41.3%) agreed; 19 or (41.3%) disagreed; and 
six (or 13%) were not sure. Two participants (4.3%) did not 
give a response. 
Statement 13 of the attitude scale; "I believe that the 
character on the right (AA) could be a teacher."; 15 (or 
32.6%) agreed; 15 (or 32.6%) disagreed; and 15 (32.6%) were 
not sure. One respondent (2.2%) did not give a response. 
Statement 21 of the attitude scale; "I believe that the 
character on the right (AA) went to college."; 25 (or 54.3%) 
agreed; 4 (or 8.7%) disagreed; and 17 (or 37%) were not 
sure. 
Statement 22 of the attitude scale; "I believe that the 
character on the left (EA) went to college."; 26 (or 56.5%) 
agreed; 6 (or 13%) disagreed; and 14 (or 30.4%) were not 
sure. 
In the "agree" category there is a difference of 2.2% 
in favor of the European American character which shows 
there is a weak positive identification with European 
American hero in this area of intelligence. 
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Leadership 
The statements in this section which were associated 
with Leadership were bravery, being a super hero, and the 
ability to stop drugs. In item 1; "I believe the character 
on the left (EA) 
is brave.'" 16 or (34.8%) agreed; 24 (or 52.2%) disagreed; 
five or 10.9%) were not sure; and one (or 2.2%) did not 
respond. 
Item 3; "I believe the character on the right (AA) is 
brave."' 34 (or 73.9%) agreed; four (or 8.7%) disagreed; 
eight (or 17.4%) were not sure. There were no responses in 
the "no response" category. 
In statement 2 of the attitude scale; "I feel that the 
character on the right (AA) is a super hero."' 36 (or 78.3%) 
agreed; five (or 10.9%) disagreed; four (or 8.7%) were not 
sure; and one (2.2%) gave no response. 
In statement 4 of the attitude scale; "I believe that 
the character on the left (EA) is a super hero."' 14 
respondents (or 30.4%) agreed; 17 (or 37%) disagreed; 14 (or 
30.4%) were not sure; and one or (2.2%) gave no response. 
Continuing in the area of leadership; "I believe that 
the character on the right (AA) can stop drugs."' (statement 
#19); 25 (or 54.3%) agreed; ten (or 21.7%) disagreed; ten 
(or 21.7%) wee not sure; and one (2.2%) gave no response. 
The statement 20 of the attitude scale; "I feel that 
the character on the left (EA) can stop drugs."' 18 (or 
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39.1%) agreed; 8 or (17.4%) disagreed; 18 (or 39.1%) were 
not sure; and two (or 4.3% failed to respond. 
Sports 
In statement 8; "I feel that the character on the right 
(AA) is a good basketball player.”; 30 (or 65.2%) agreed; 
nine (or 19.6%) disagreed; five (or 10.9%) were not sure; 
and two (or 4.3%) answered with no response. 
In response to statement 10: ”1 believe that the 
character on the left (EA) is a good basketball player." 11 
or (23.9%) agreed; 22 (or 47.8%) disagreed; 11 (or 23.9%) 
were not sure; and two (4.3%) gave no response. 
Technical Command 
Statement 16; "I believe that the character on the 
right (AA) can fly a jet plane."; 26 (or 56.5%) agreed; 7 
(or 15.2%) disagreed; and 13 (or 28.3%) were not sure. 
There were no responses for the "no response" category. 
Statement 18; "I feel that the character on the left 
(EA) can fly a jet plane."; 21 (or 45.7%) agreed; 12 (or 
26.1%) disagreed; 11 (or 23.9%) were not sure; and 2 (or 
4.3%) gave no response. 
Religious Proclivities 
To item 23 of the attitude scale; "In my opinion the 
character on the left (EA) goes to church."; 12 (or 26.15) 
agreed; 13 or 28.3%) disagreed; 21 (or 45.7%) were not sure. 
There were no responses for the "no response" category. 
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In statement 24; "I believe that the character on the 
right (AA) goes to church.”' 24 or (52%) agreed; 7 (or 
15.2%) disagreed; 15 or (36%) were not sure; and no 
responses were given for the "no response” category. 
Economic Status 
Statement 12 of the attitude scale; "I feel that the 
character on the right (AA) is rich."' 23 (or 50%) agreed; 
11 (or 23.9%) disagreed; 10 (or 21.7%) wee not sure; and 2 
(or 4.3%) gave no response. 
Statement 14; "I believe that the character on the left 
(EA) has lots of money."' 18 (or 39.1%) agreed; 12 (or 
26.1%) disagreed; 14 (or 30.4%) were not sure; and 2 (or 
4.3%) gave no response. 
Emulation 
Statement 15; "I feel that I could be like the 
character on the right (AA)."' 19 (or 41.3%) agreed; 15 (or 
32.6%) disagreed; 14 (or 30.4%); 9 (or 19.6%) were not sure; 
and three (or 6.5%) gave no response. 
Statement 17; "I believe that I could be like the 
character on the left (EA)."; 7 (or 15.2%) agreed; 30 (or 
65.2%) disagreed; 7 (or 15.2%) responded with "not sure", 
and 2 (or 4.3%) did not give a response. 
Continuing with the category of emulation, statement 7; 
"I would like to have a costume like the character on the 
right (AA) ." 23 (or 50%) agreed; 15 (or 32.6%) disagreed; 7 
(or 15.2% were not sure; and 1 (or 2.2%) gave no response. 
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Statement 5; "I believe the character on the left (EA) 
has x-ray vision."; 10 (or 21.7%) agreed; 19 (or 41.3%) 
disagreed; 16 (or 34.8%) were not sure; and 1 (2.2%) gave no 
response. 
Statement 6; "I believe the character on the right (AA) 
has x-ray vision."; 16 (or 34.8%) agreed; 12 (or 26.1%) 
disagreed; 18 (or 39.1%) were not sure. There were no 
responses in the "no response" category. 
Description of Forced-Choice Questions 
For the Forced-Choice Questions the European American 
hero was positioned on the left and the African American 
hero was positioned on the right. 
Question 25; "Which character would you pick to be your 
best friend?"; 41 (or 91.3%) chose the African American 
hero; 3 (or 6.5%) chose the European American character; one 
(or 2.2%) did not make a selection. 
Question 26; "Which character would you invite to 
dinner?"; 40 (or 87%) selected the African American 
character; five (or 10.9%) selected the European character; 
1 (or 2.2%) did not make a selection. 
Question 27; "Which character would you like your 
father to be like?"; 41 (or 89.1%) chose the African 
American hero; 3 (or 6.5%) chose the European American 
character; 2 (or 4.3%) did not make a selection. Question 
28; "Which character would be the leader if they were 
partners?"; 30 (or 65.2%) chose the African American 
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character; 12 (or 26.1%) chose the European American 
character; 4 (or 8.7%) did not make a selection. 
Question 29; "Which character lives in a nice house?"; 
30 respondents (or 65.2%) selected the African American 
hero; 10 (or 21.7%) selected the European American 
character; 6 (or 13%) did not make a selection. 
Question 30; "Which character is your favorite 
character?"; 36 (or 78.32%) chose the African American hero; 
5 (or 10.9%) chose the European American hero; 5 (or 10.9%) 
did not make a selection. 
Discussion of Findings 
The findings in this section of they study seem to say 
that the participants in the study identified more closely 
with the African American hero than with the European 
American hero; thus, nullifying the first hypothesis and 
reinforcing the second hypothesis. 
Under intelligence (Statement 11 and 13) respondents 
were equally divided; however, there is a greater number 19) 
who agree that the European American hero could be a 
teacher, while only 15 agreed that the African American 
character could be a teacher. This difference of 8.7% may 
be a result of the paucity of teachers in the respondents 
academic environment. Under "not sure" for the African 
American hero, 15 (or 32.6%) were undecided, while only 6 
(or 13%) were not sure in the case of the European American 
character. These results would concur with Pierce (1978), 
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who held that on television African Americans never teach 
European Americans. 
In the category of Leadership most of the participants 
identified with the African American hero. In 1976 Leifer, 
Graves, and Phelps demonstrated that the racial attitudes of 
African American children could be altered after only 30 
minutes of exposure or after two years of exposure to 
television programming. Children's attitudes will change in 
the direction of the characterization of the minority 
character. Positive racial attitudes seem to be a 
consequence of exposure to positive racial presentations and 
negative racial attitudes are a consequence of exposure to 
negative presentations. In this study the African American 
character is portrayed as a super hero - a positive 
character. 
There was an overwhelming response in the category of 
sports. The African American hero was given 65.2% to 23.9% 
for the European American hero. The proliferation of 
African American athletes in high school, college, and 
professional sports (in this case basketball) seems to 
account for their response. African American athletes are 
also frequently seen in commercials for sports equipment, 
particularly basketball shoes. 
In television portrayals African Americans have less 
command of technology (Pierce, 1978); however, 56.5% of the 
respondents agreed that the African American character could 
fly a jet plane; while 45.7% agreed that the European 
American character could fly a jet plane. 
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In the category of Religious Proclivities 52% agreed 
that the African American hero attended church, while 26.1% 
agreed that the European American character went to church. 
The reason for this response may come from religious 
associations in the participant's immediate community with 
little or no frame of reference for church attendance in the 
European American community. 
Most of the participants identified with the African 
American character in the category of emulation. Even 
though the characters have identical uniforms, 50% of the 
participants agreed that they would like to have a uniform 
like the African American hero. In addition, 41.3% of the 
participants felt that they could be like the African 
American character. 
Analysis of 10-12 Year Old Respondents 
In the category of Intelligence, the 10-12 year old age 
group demonstrated a weak association with both characters. 
Twelve (or 26.1%) agreed and 13 (or 28.3%) disagreed that 
the European American character could be a teacher, while 
eight (or 17.4% agreed and 10 (or 21.7%) disagreed that the 
African American character could be a teacher. In the case 
of the African American character there seemed to be more 
ambivalence (13 or 10.9% "not sure") as opposed to the 
European American character (5 or 10.9% "not sure"). 
Respondents showed a strong positive association with 
the African American character in the category of Leadership 
with 26 or (56.5%) agreeing and 2 (or 4.4%) disagreeing. 
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For the European American character the association was 
somewhat inverse with 9 (or 19.6%) agreeing and 12 (or 
26.1%) disagreeing that the character was a super hero. 
In the category of Sports participants demonstrated a 
strong positive association with the African American 
character with 22 (or 47.8%) agreed and four (or 8.7%) 
disagreeing. This category was a positive indicator in the 
association between African American children and the 
projected ability of the African American character. The 
inverse was true for the European American character. Only 
5 (or 10.9%) agreed and 15 (or 32.4%) disagreed that the 
European AMerican was a good basketball player. 
For the 10-12 year old age group there was a strong 
positive association in the area of Technological Command 
with 18 (or 39.1%) agreed and only 2 (or 4.4%) disagreeing 
that the African American character could fly a jet plane. 
There were 11 (or 23.9%) who were not sure. For the 
European American character there was not a significant 
relationship between the respondents and the character, with 
14 (or 30.4%) agreed, while 6 (or 13%) disagreed, with 10 
(or 21.7%) who were not sure. 
In the category of Emulation respondents presented what 
seemed to be the strongest indicator for an inverse 
relationship with a character. For statement 17; "I feel 
that I could be like the character on the left (EA); four 
respondents (or 8.7%) agreed, 21 (or 45.7%) disagreed, and 
4 (or 8.7%) were not sure. For statement 15; "I feel that I 
could be like the character on the right (AA)."; 13 
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respondents (or 28.3%) were "not sure". The small number of 
direct responses for the African American character was not 
a strong indicator for identification with the character. 
In addition, respondents felt (statement 7) that they 
would; "like to have a costume like the character on the 
right (AA)."' 15 (or 32.6%) agreed, 10 (or 21.7%) disagreed, 
and 5 (or 10.9%) were "not sure". In statement 9; for the 
European American character, 5 (or 10.9%) agreed, 19 (or 
41.3%) disagreed, and 5 (or 10.9%) were not sure that they 
wanted a costume like the European American character. In 
statement 7 there was a slight degree of diffeence (11.3%) 
toward a direct association (Emulation) of the African 
American character while the inverse seemed to be true for 
the European American character (30.5%). 
Saturday has traditionally been the day for animated 
cartoon viewing. The results of this study seem to imply 
that Saturday is still the heviest viewing day for 
children's programming with 32 (or 69.6%) of the population 
watching more than four shows, 13 (or 28.3%) watching 1-2 
shows, and 1 (or 2.2%) watching 1-2 shows. 
Morning viewing showed 23 (or 50%) watching 1-2 shows, 
6 (or 13%) watching 3-4 shows, and 5 (or 10.9%) watching 
more than four shows, while 12 (or 26.1%) did not watch 
television at all. 
It would seem that afternoon television viewing would 
be of the greatest signficance when considering the 
possibilities for other activities outside of the home and 
school. From the favorite character list participants gave 
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the impression that these programs were watched on a regular 
basis, with the afternoon giving the most 1 atitude as 
opposed to mornings (with its school-related preparation 
constraints) and the most consistent, with five afternoons 
of uninterrupted viewing (as opposed to Saturdays which have 
the potential for parental interference). 
There were 10 (or 21.7%) who watched 1-2 shows, 25 (or 
51.3%) watching 3-4 shows, and 9 (or 19.6%) watching more 
than 4 shows, while 2 (or 4.3%) did not watch television in 
the afternoon. The data in this study did not reveal 
whether participants only watched on Saturday, or any other 
viewing combinations. Therefore, the relationship of each 
viewing period (morning, afternoon, and Saturday) to the 
variables has to be examined as an entity. 
Homogeneous Grouping Bv Afternoon Shows 
For weekday programs the afternoon shows were grouped 
into four categories. The first was 1-2 shows, the second 
3-4 shows, the third was more than 4 shows, and the fourth 
was none. The greatest number of participants (25 or 54.4%) 
were in the 3-4 show category. The next largest group (10 
or 21.7%) was in the 1-2 show category, and (9 or 19.6%) 
were in the greater than 4 grouping. In the "none" group 
there were (2 or 4.4%). 
In the 3-4 show category the areas that were most 
significant were Leadership, Sports, Technical Command, 
Intelligence, and questions 26-30 in the forced-choice 
section of the attitude scale. 
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Leadership 
Statement 2 of the inventory; "I feel that the 
character on the right (AA) is a super hero"' 19 (or 41.3%) 
agreed; 3 (or 6.5%) disagreed; and 3 (or 6.5%) were not 
sure. 
Statement 3 of the inventory; "I believe that the 
character on the right (AA) is brave;" 17 (or 37%) agreed; 4 
(or 8.7%) disagreed; and 4 (or 8.7%) were not sure. 
Sports 
Item 8; "I feel that the character on the right (AA) is 
a good basketball player"; 15 (or 32.6%) agreed; 6 (or 13%) 
disagreed; 2 (or 4.4%) were not sure; and 2 (or 4.4%) did 
not respond. 
Technical Command 
Item 16; "I believe the character on the right (AA) can 
fly a jet plane"; 14 (or 30.4%) agreed; 4 (or 8.7%) 
disagreed; and 7 (or 15.2%) were not sure. 
Intelligence 
Statement 21; "I believe that the character on the 
right (AA) went to college"; 14 (or 30.4%) agreed; 1 (or 
2.2%) disagreed; and ten (or 21.7%) were not sure. 
Statement 22; "I believe that the character on the left 
(EA) went to college"; 13 (or 28.3%) agreed; 5 (or 10.9%) 
disagreed; and 7 (or 15.2%) were not sure. 
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All of the above statements showed a strong positive 
association with the African American character except for 
statements 21 and 22. There was a 2.1% difference in the 
agree category demonstrating a weak positive identification 
with the African American character in the area of 
intelligence. 
In the forced choice section (25-30) over 50% of the 
responses that watched 3-4 shows per day chose the African 
American character. These questions demonstrated a strong 
positive association with the African American character. 
Summary of Findings 
The findings of this study suggest that the effects of 
characterization are very complex. Teplin (1977) points out 
that African American children may use different criteria in 
their social preferences. As an example, they may have 
different perceptions of their situations and consequently 
base their choices on different criteria. An additional 
problem in the examination of models is that even though 
choice and preference data are indicators of children's 
attention to and feelings about character, they are related 
to actual behavior in complex ways. A more in-depth 
sampling of children's characters is needed. Different 
types of children bring different beliefs, attitudes, and 
values to the viewing of the show as a result of different 
socialization processes, thus, affecting them in different 
ways. One of the factors that may have a major bearing on 
the study was that the personality characteristics usually 
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given to African American characters and the situations in 
which they are demonstrated are generally supportive of the 
current social structures (Dorr, 1982). This may account 
for some of the areas of identification with the African 
American character? that is, seeing him as a socially 
acceptable model or a projection of the European American 
character. 
Another aspect of the study based on the amount of 
viewing time is the possibility that the development of 
other skills and interests is affected. Most children are 
probably giving up hours in which they could develop 
athletic, intellectual, artistic, interpersonal, mechanical, 
and manual skills. This implies another role for television 
in socializing children in addition to transmitting 
information, values, attitudes and behaviors (Dorr, 1982). 
Any attempt to help children become more literate about 
television necessitates a real-world context in which 
children view with understanding what they are watching. 
Conclusions Drawn From the Study 
Conclusions drawn from the study were: 
1) The study had a strong positive association with 
the African American character; 
2) A smaller group of African American children in 
the study had an inverse weak association with the 
European American character? 
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3) The majority of African American children in the 
study spend at least three hours per day watching 
animated cartoon shows, with a smaller percentage 
watching an additional two hours per day during 
weekdays; 
4) The majority of African American children in the 
study spend more than two hours on Saturday 
watching animated cartoons, with a smaller group 
watching an additional one to two hours on 
Saturday; 
5) The majority of African American children in the 
study have a favorite animated cartoon 
hero/heroine. 
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CHAPTER V 
CONCLUSION AND RECOMMENDATIONS 
The purpose of this investigation was to identify 
viewing behaviors of African American children as they 
relate to character preferences. The hypotheses stated 
were: lHo - There is significant relationship between 
African American child viewers and an African American 
character; and 2H0 - There is significant relationship 
between African American child viewers and a European 
American character. 
As stated in Chapter IV, the greatest significance was 
found in the first hypothesis. These results would seem to 
suggest that even with the pervasiveness of European 
American characters on television, when an African American 
character was introduced to African American children they 
were able to identify with the character. 
According to Graves (1982) television can alter 
attitudes towards one's own racial group in both positive 
and negative directions; however, it is almost certain that 
other institutions do have some kind of influence on the 
African American child's selection of a role model and 
whether that role model is perceived as positive or 
negative. Whether a character is based on what kind of 
rewards the character receives after going through his/her 
trials and tribulations. 
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In examining the variables in the attitude scale for 
the African American character there were a significant 
number of "not sure", which led the research to believe that 
the respondents were not able to form conclusions on 
definite grounds of indubitable evidence because they lacked 
the intuitive feelings of assurance necessary to form an 
opinion. This was particularly apparent areas of Technical 
Command and Leadership. 
According to Bandura (1977), it is possible for 
children to find the certainty needed for these feelings of 
assurance by watching television. Bandura believes that 
children have a strong potential for learning values, 
behavior, and attributes exhibited on television, and that 
African American children imitate behavior seen on 
television. 
At first glance, these findings would seem 
contradictory; however, each character was given a 
corresponding variable or attribute for the respondents to 
select making the African American character somewhat of a 
mirror image of the European American character. This would 
make it difficult to interpret the findings as being solely 
based on race or characterization. 
The findings of this study suggest that the effects of 
characterization are very complex. Teplin (1977) points out 
that African American children may use different criteria in 
their social preferences. As an example, they may have 
different perceptions of their situations and consequently 
base their choices on different criteria. An additional 
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problem in the examination of models is that even though 
choice and preference data are indicators of children's 
attention and feelings about characterization, they are 
related to behavior in complex ways. A more in depth 
sampling of children's characters is needed. It seems that 
different types of children bring different beliefs, 
attitudes, and values to the viewing of the show as a result 
of different socialization processes, thus affecting them in 
different ways. One of the factors that may have a major 
bearing on the study was that the personality 
characteristics usually given to African American characters 
and the situations in which they are demonstrated are 
generally supportive of the current social structure (Dorr, 
1982). This may account for some of the areas of 
identification with the African American character; that is, 
seeing him as a socially acceptable model; or a projection 
of the European American character. 
Another aspect of the study based on the amount of 
viewing time is the possibility that the development of 
other skills and interests is affected. Most children are 
giving up hours in which they could develop athletic, 
intellectual, artistic, interpersonal, mechanical, and 
manual skills. This implies another role for television in 
socializing children in addition to transmitting 
information, values, attitudes, and behaviors (Dorr, 1982). 
Any attempt to help children to become more literate about 
television necessitates a real-world context in which 
children view with understanding what they are watching. 
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Conclusions Drawn From the Study 
1. The majority of African American children in the 
study had a strong positive association with the 
African American character. 
2. A smaller group of African American children in the 
study had an inverse weak association with the European 
American character. 
3. The majority of African American children in the 
study spend at least three (3) hours per day watching 
animated cartoon shows with a smaller percentage 
watching an additional two (2) hours per day during the 
week days. 
4. The majority of African American children in the 
study spend more than two (2) hours on Saturday 
watching animated cartoons with a small group watching 
an additional one (1) to two (2) hours on Saturday. 
5. The majority of African American children in the 
study have a favorite animated cartoon hero/heroine. 
6. Positive racial attitudes seem to be a consequence 
of exposure to positive racial presentations. 
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Recommendations 
African American characters should reflect African 
and/or African American culture. They should be clearly 
identifiable as culturally distinct from European American 
characters. This is important because it gives African 
American children a connection with their historical past, 
which may not be available to them in the home or in the 
school. For this to become a reality programs produced by 
African Americans about African Americans would not be 
expected to be supportive of the prevailing attitudes, 
beliefs, and values of European American society. On the 
contrary, this would challenge fundamental assumptions about 
American society. Television serves as the nucleus o the 
culture of American society and serves to maintain rather 
than to change, modify or reduce conventional theories, 
beliefs, or behaviors. With this kind of control there is 
the assurance that the problems of stereotypical portrayals 
and misrepresentations will continue when it comes to the 
African American experience. Most European American writers 
and producers of animated cartoons lack the historical 
perspective and the cultural sensitivity necessary to change 
current programming. Because of this there is the 
perpetuation of a hegemony in television programming that 
reinforces the economic, educational, and socio-political 
trends of the dominant stratum of the society. Based on 
this study, it is not unreasonable to suggest that the 
industry as well as the viewing audience will have to change 
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their attitude and perspective before television will 
present a realistic definition of African American history, 
culture and images. 
The kinds of issues and questions raised here are not 
easily addressed; however, given unlimited time and finances 
many other aspects of the study could be further explored. 
This, coupled with the development of a new research agenda, 
could help the researcher better understand some of the more 
pertinent issues involved in television's influences on 
African American children. We will then be in a more 
positive positions to promote the optimum use of television 
in the education and socialization of African American 
children. 
The following recommendations for future study are 
suggested; 
1. The future research agenda must include an 
investigation into "symbology" (the study of symbols) 
and their impact on the African American child. It 
must address the origins of these symbols, their 
pertinence, reasons for inclusion, and the criteria for 
selection. 
Future research must decode what is being watched and 
the effect on those who are watching. 
2. African Americans must not accept the distorted 
images of themselves and their culture and insist on 
the right of self definition. 
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3. It must be understood that negative of African 
Americans that are hidden behind terms such as 
"stereotyping", "micro-aggressions", "unsympathetic 
depictions", and "lacking diversity", may be perceived, 
if ignored long enough, as conscious acts of hostility- 
acts aimed at the distortion and destruction of 
identity and culture menticide. 
4. African Americans must begin to acquire the 
technical know-how that will give them the control 
necessary to reflect their own history, and culture 
both in this country and the world. 
5. In the areas where this control is not possible it 
is important that African Americans recognize problem 
areas and take the necessary steps to establish balance 
in the presentation of African American history and 
culture. 
6. African Americans must become more political and 
begin to organize proactive groups and not reactive 
groups to investigate, publish, and promote books and 
video tapes that not only discuss the problem, but 
offer alternatives to existing paradigms, modalities, 
and ontological perceptions. 
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7. Pressure must be applied by writing and calling 
station managers, network producers, advertisers, 
congressmen, senators and the Federal Communications 
Commission. 
8. The television industry must begin to accept the 
responsibility for the images it projects, and it must 
understand that the greater disservice is not in its 
intentions, but the refusal of responsibility for the 
effects of its portrayals. 
9. African Americans must help make global television 
a reality by pooling their resources and working with 
other countries to actualize the inevitable shift in 
the bases and sources of world power. African 
Americans can only look forward to change when there is 
a willingness to sacrifice and struggle for those 
changes. The alternative is to become accomplices in a 
system that treats the history, the culture, and the 
lives of African Americans as mere material for the 
longest running show in the history of mass 
entertainment. 
10. Future research into the nature of television and 
its effects on African American children must use a new 
research methodology - one that uses in depth probing 
and analysis into the affect as well as the cognitive 
domain. 
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APPENDIX A 
INSTRUMENT USED FOR COLLECTION OF DATA 
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ANIMATED gARIQQN gUESTIONAIRE 
AGE_ GRADE_ FAVORITE CARTOON HERO 
Morning Show 1234 
After School Show 1234 
Saturday Show 1234 
Please give a response for the following statements 
ting a circle around one of the letters : SA 
Agree/ A - Agree/ NS - Not Sure/ D - Disagree/ SD - 
Disagree. 
by put- 
Strongly 
Strongly 
1. I believe the character on the left 
is brave. SA A NS D DS 
2. I feel that the character on the 
right is a super hero. SA A NS D DS 
3. I believe that the character on the 
right is brave. SA A NS D DS 
4. I believe that the character on the 
left is a super hero. SA A NS D DS 
5. I believe that the character on the 
left has x-ray vision. SA A NS D DS 
6. I believe that the character on the 
right has x-ray vision. SA A NS D DS 
7. I would like to have a costume like 
the character on the right. SA A NS D DS 
8. I feel that the character on the 
right is a good basketball player. SA A NS D DS 
9. I would like to have a costume like 
the character on the left. SA A NS 
i 
D DS 
10. I believe that the character on the 
left is a good basketball player. SA A NS D DS 
11. In my opinion the character on the 
left could be a teacher. 
* 
SA A NS D DS 
12. I feel that the character on the 
right is rich. SA A NS D DS 
13. I believe that the character on the 
right could be a teacher. SA A NS D DS 
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14. I believe that the character on the 
left has lots of money. SA A NS D DS 
15. I feel that I could be like the 
character on the right. SA A NS D DS 
16. I believe the character on the 
right could fly a jet plane. SA A NS D DS 
17. I feel that I could be like the 
character on the left. SA A NS D DS 
18. I feel that the character on the 
left could fly a jet plane. SA A NS D DS 
19. I believe the character on the 
right can stop drugs. SA A NS D DS 
20. I feel that the character on the 
left can stop drugs. SA A NS D DS 
21. I believe that the character on 
the right went to college. SA A NS D DS 
22. I believe that the character on 
the left went to college. ' SA A NS D DS 
23. In my opinion the character on 
the left goes to church. SA A NS D DS 
24. I believe that the character on 
the right goes to church. 
sscKessEssccsscstmKrcsesEarcziaesssrsssrsacscKRBtsma 
SA 
BS388 
A 
m trace 
NS 
crcc 
D 
exszxsE 
DS 
CBBC 
1. Which character would 
your friend? 
you pick to be 
Left Right 
2. Which character would 
dinner? 
you invite for 
Left Right 
3. Which character would 
father to be like? 
you like your 
Left Right 
4. Which character would 
they were partners? 
be the leader if 
Left Right 
5. Which character lives in a nice house? Left Right 
6. Which character is your favorite 
character? Left Right 
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APPENDIX B 
DESCRIPTIVE STATISTICS OF VARIABLES 
BY 
SEX, AGE, AGE GROUP, AND GRADE GROUP 
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DESCRIPTIVE STATISTICS OF VARIABLES IN FAVORITE CARTOON HEROES 
SEX FREQUENCY PERCENT 
CUMULATIVE 
FREQUENCY 
CUMULATIVE 
PERCENT 
FEMALE 21 45.7 21 45.7 
MALE 25 54.3 46 100.0 
AGE FREQUENCY PERCENT 
CUMULATIVE 
FREQUENCY 
CUMULATIVE 
PERCENT 
8 1 2.2 1 2.2 
9 5 10.9 6 13.0 
10 6 13.0 12 26.1 
11 9 19.6 21 45.7 
12 16 34.8 37 80.4 
13 6 13.0 43 93.5 
14 3 6.5 46 100.0 
AGEG FREQUENCY PERCENT 
CUMULATIVE 
FREQUENCY 
CUMULATIVE 
PERCENT 
AGE 07-09 6 13.0 6 13.0 
AGE 10-12 31 67.4 37 80.4 
AGE 13-15 9 19.6 46 100.0 
CUMULATIVE CUMULATIVE 
GRADE FREQUENCY PERCENT FREQUENCY PERCENT 
2 1 2.2 1 2.2 
3 1 2.2 2 4.3 
4 5 10.9 7 15.2 
5 6 13.0 13 28.3 
6 15 32.6 28 60.9 
7 16 34.8 44 95.7 
8 2 4.3 46 100.0 
GRAD FREQUENCY PERCENT 
CUMULATIVE 
FREQUENCY 
CUMULATIVE 
PERCENT 
2 GRADE 1 2.2 1 2.2 
-4 GRADE 6 13.0 7 15.2 
•6 GRADE 21 45.7 28 60.9 
-8 GRADE 18 39.1 46 100.0 
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APPENDIX C 
DESCRIPTIVE STATISTICS OF VARIABLES IN FAVORITE 
CARTOON HEROES, AFTERNOON SHOWS 
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DESCRIPTIVE STATISTICS OF VARIABLES IN FAVORITE CARTOON HEROES 
TABLE OF ASSHOWS BY QUESTl 
ASSHOWS QUESTl 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT I AGREE 
1-2 SHOWS 
3-4 SHOWS 
GT 4 SHOWS 
NONE 
NOT SURE I DISAGREE 
4 
8.70 
40.00 
25.00 
6 
13.04 
24.00 
37.50 
5 
10.87 
55.56 
31.25 
1 I 
-+. 
0 I 
0.00 | 
0.00 | 
0.00 I 
-+. 
3 I 
6.52 | 
I 12.00 | 
| 60.00 | 
f-+. 
I 1 I 
I 2.17 | 
I 11.11 | | 20.00 | 
f-+- 
1 I 
5 
10.87 
50.00 
20.83 
16 
34.78 
64.00 
66.67 
3 
6.52 
33.33 
12.50 
1 
1 
1 
2.17 | 
50.00 | 
6.25 | 
2.17 | 
50.00 | 
20.00 | 
0.00 
0.00 
0.00 
1 
1 
1 
0.00 | 
0.00 | 
0.00 | 
4.35 
TOTAL 16 
34.78 
5 
10.87 
24 
52.17 
1 
2.17 
46 
100.00 
NO RESPO| 
NSE I 
1 I 
2.17 | 
10.00 | 
100.00 | 
-+ 
0 I 
0.00 I 
0.00 I 
0.00 | 
-+ 
0 I 
0.00 | 
0.00 | 
0.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
I 
• + 
ASSHOWS 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
QUEST2 
1-2 SHOWS 
3-4 SHOWS 
GT 4 SHOWS 
NONE 
AGREE 
6 
13.04 
60.00 
16.67 
19 
41.30 
76.00 
52.78 
9 
19.57 
100.00 
25.00 
2 
4.35 
100.00 
5.56 
NOT SURE 
1 
2.17 
10.00 
25.00 
3 
6.52 
12.00 
75.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
DISAGREE 
2 
4.35 
20.00 
40.00 
3 
6.52 
12.00 
60.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
NO RESPO 
NSE 
1 
2.17 
10.00 
100.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
TOTAL 36 
78.26 
4 
8.70 
5 
10.87 
1 
2.17 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
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ASSHOWS QUEST3 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
|AGREE 
1 
1 NOT SURE|DISAGREE 
1 1 
1-2 SHOWS 1 8 1 2 I 0 
1 17.39 1 4.35 1 0.00 
1 80.00 1 20.00 1 0.00 
1 23.53 1 25.00 1 0.00 
3-4 SHOWS 1 17 1 4 1 4 
1 36.96 1 8.70 1 8.70 
1 68.00 1 16.00 16.00 
1 50.00 1 50.00 1 100.00 
GT 4 SHOWS 1 8 1 1 1 0 
1 17.39 1 2.17 1 0.00 
1 88.89 1 11.11 1 0.00 
1 23.53 1 12.50 1 0.00 
NONE 1 1 1 1 1 0 
1 2.17 1 2.17 1 0.00 
1 50.00 1 50.00 1 0.00 
1 2.94 1 12.50 1 0.00 
TOTAL 34 8 4 
73.91 17.39 8.70 
+ 
+ 
+ 
+ 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
ASSHOWS QUEST4 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1-2 SHOWS 
3-4 SHOWS 
GT 4 SHOWS 
NONE 
AGREE 
0 
0.00 
0.00 
0.00 
8 
17.39 
32.00 
57.14 
4 
8.70 
44.44 
28.57 
2 
4.35 
100.00 
14.29 
NOT SURE 
4 
8.70 
40.00 
28.57 
7 
15.22 
28.00 
50.00 
3 
6.52 
33.33 
21.43 
0 
0.00 
0.00 
0.00 
DISAGREE 
5 
10.87 
50.00 
29.41 
10 
21.74 
40.00 
58.82 
2 
4.35 
22.22 
11.76 
0 
0.00 
0.00 
0.00 
NO RESPO 
NSE 
1 
2.17 
10.00 
100.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
TOTAL 14 
30.43 
14 
30.43 
17 
36.96 
1 
2.17 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
87 
ASSHOWS QUESTS 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1-2 SHOWS 
3-4 SHOWS 
GT 4 SHOWS 
NONE 
AGREE 
1 
2.17 
10.00 
10.00 
6 
17.39 
32.00 
80.00 
1 
2.17 
11.11 
10.00 
0 
0.00 
0.00 
0.00 
NOT SURE 
4 
8.70 
40.00 
25.00 
8 
17.39 
32.00 
50.00 
2 
4.35 
22.22 
12.50 
2 
4.35 
100.00 
12.50 
DISAGREE 
5 
10.87 
50.00 
26.32 
6 
17.39 
32.00 
42.11 
6 
13.04 
66.67 
31.58 
0 
0.00 
0.00 
0.00 
NO RESPO 
NSE 
0 
0.00 
0.00 
0.00 
1 
2.17 
4 .00 
100.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
TOTAL 10 
21.74 
16 
34.78 
19 
41.30 
1 
2.17 
46 
100.00 
ASSHOWS QUEST6 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1-2 SHOWS 
3-4 SHOWS 
GT 4 SHOWS 
NONE 
TOTAL 
AGREE NOT SURE DISAGREE 
+-+-.+. 
| 3 | 3| 4 
| 6.52 | 6.52 | 8.70 
| 30.00 | 30.00 | 40.00 
| 18.75 | 16.67 | 33.33 
■+-+-+- 
| 11 I 11 I 3 
| 23.91 | 23.91 | 6.52 
| 44.00 | 44.00 | 12.00 
| 68.75 | 61.11 I 25.00 
•+-.+.+. 
| 2 1 2 1 5 
4.35 | 4.35 | 10.87 
| 22.22 | 22.22 | 55.56 
| 12.50 I 11.11 I 41.67 
•+-+-+- | 0| 2| 0 
0.00 | 4.35 | 0.00 
; 0.00 | 100.00 | 0.00 
j 0.00 | 11.11 | o.oo 
-+-4---- 
16 18 12 
34.78 39.13 26.09 
+ 
+ 
+ 
+ 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
88 
ASSHOWS QUEST7 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE 
1-2 SHOWS 1 4 1 1 1 5 | 0 
1 8.70 1 2.17 1 10.87 1 0.00 
1 40.00 1 10.00 1 50.00 1 0.00 
1 17.39 1 14.29 1 33.33 1 0.00 
3-4 SHOWS 1 12 1 5 1 8 I 0 
1 26.09 1 10.87 1 17.39 1 0.00 
1 48.00 1 20.00 1 32.00 1 0.00 
1 52.17 1 71.43 1 53.33 1 0.00 
GT 4 SHOWS 1 6 1 1 1 1 I 1 
1 13.04 1 2.17 1 2.17 1 2.17 
1 66.67 1 11.11 1 11.11 1 11.11 
1 26.09 1 14.29 1 6.67 1 100.00 
NONE 1 1 1 0 1 1 1 0 
1 2.17 1 0.00 1 2.17 1 0.00 
1 50.00 1 0.00 1 50.00 1 0.00 
1 4.35 1 0.00 1 6.67 1 0.00 
TOTAL 23 7 15 1 
50.00 15.22 32.61 2.17 
DISAGREE NO RESPO 
NSE 
ASSHOWS QUESTS 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
1-2 SHOWS 7 
15.22 
70.00 
23.33 
2 
4.35 
20.00 
40.00 
1 
2.17 
10.00 
11.11 
0 
0.00 
0.00 
0.00 
3-4 SHOWS 15 
32.61 
60.00 
50.00 
2 
4.35 
8.00 
40.00 
6 
13.04 
24.00 
66.67 
2 
4.35 
8.00 
100.00 
GT 4 SHOWS 7 
15.22 
77.78 
23.33 
0 
0.00 
0.00 
0.00 
2 
4.35 
22.22 
22.22 
0 
0.00 
0.00 
0.00 
NONE 1 
2.17 
50.00 
3.33 
1 
2.17 
50.00 
20.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
TOTAL 30 
65.22 
5 
10.87 
9 
19.57 
2 
4.35 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
89 
ASSHOWS QUEST9 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
1-2 SHOWS 0 
0.00 
0.00 
0.00 
4 
8.70 
40.00 
40.00 
5 
10.87 
50.00 
19.23 
1 
2.17 
10.00 
50.00 
3-4 SHOWS 5 
10.87 
20.00 
62.50 
4 
8.70 
16.00 
40.00 
15 
32.61 
60.00 
57.69 
1 
2.17 
4.00 
50.00 
GT 4 SHOWS 2 
4.35 
22.22 
25.00 
2 
4.35 
22.22 
20.00 
5 
10.87 
55.56 
19.23 
0 
0.00 
0.00 
0.00 
NONE 1 
2.17 
50.00 
12.50 
0 
0.00 
0.00 
0.00 
1 
2.17 
50.00 
3.85 
0 
0.00 
0.00 
0.00 
TOTAL 8 
17.39 
10 
21.74 
26 
56.52 
2 
4.35 
ASSHOWS QUEST10 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
1-2 SHOWS 0 
0.00 
0.00 
0.00 
3 
6.52 
30.00 
27.27 
7 
15.22 
70.00 
31.82 
0 
0.00 
0.00 
0.00 
3-4 SHOWS 9 
19.57 
36.00 
81.82 
6 
13.04 
24.00 
54.55 
10 
21.74 
40.00 
45.45 
0 
0.00 
0.00 
0.00 
GT 4 SHOWS 2 
4.35 
22.22 
18.18 
0 
0.00 
0.00 
0.00 
5 
10.87 
55.56 
22.73 
2 
4.35 
22.22 
100.00 
NONE 0 
0.00 
0.00 
0.00 
2 
4.35 
100.00 
18.18 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
TOTAL 11 
23.91 
11 
23.91 
22 
47.83 
2 
4.35 
90 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
ASSHOWS QUEST11 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 
|AGREE 
1 
I NOT SURE 
1 
I DISAGREE 
1 
|NO RESPO 
| NSE 
1-2 SHOWS 1 4 1 1 1 4 1 1 
1 8.70 1 2.17 1 8.70 1 2.17 
1 40.00 1 10.00 1 40.00 1 10.00 
1 21.05 1 16.67 1 21.05 1 50.00 
3-4 SHOWS 1 10 1 5 1 9 1 1 
1 21.74 1 10.87 1 19.57 1 2.17 
1 40.00 1 20.00 1 36.00 1 4.00 
1 52.63 1 83.33 1 47.37 1 50.00 
GT 4 SHOWS I 5 1 0 1 4 1 0 
1 10.87 1 0.00 1 8.70 1 0.00 
1 55.56 1 0.00 1 44.44 1 0.00 
1 26.32 1 0.00 1 21.05 1 0.00 
NONE 1 0 1 0 1 2 1 0 
1 0.00 1 0.00 1 4.35 1 0.00 
1 0.00 1 0.00 1 100.00 1 0.00 
1 0.00 1 0.00 1 10.53 1 0.00 
TOTAL 19 6 19 2 
41.30 13.04 41.30 4.35 
ASSHOWS QUEST12 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
1-2 SHOWS 4 
8.70 
40.00 
17.39 
4 
20 
20 
2 
.35 
.00 
.00 
3 
6.52 
30.00 
27.27 
1 
2.17 
10.00 
50.00 
3-4 SHOWS 15 
32.61 
60.00 
65.22 
13 
24 
60 
6 
.04 
.00 
.00 
3 
6.52 
12.00 
27.27 
1 
2.17 
4 .00 
50.00 
GT 4 SHOWS 3 
6.52 
33.33 
13.04 
2 
11 
10 
1 
.17 
.11 
.00 
5 
10.87 
55.56 
45.45 
0 
0.00 
0.00 
0.00 
NONE 1 
2.17 
50.00 
4.35 
2 
50 
10 
1 
.17 
.00 
.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
23 
50.00 21 
10 
.74 
11 
23.91 
2 
4.35 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
I 
ASSHOWS QUEST13 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 |AGREE |NOT SURE (DISAGREE |NO RESPO| 
1 1 1 | NSE 1 
+ 
1-2 SHOWS 1 4 1 3 1 3 1 0 1 
1 8.70 1 6.52 1 6.52 1 0.00 1 
1 40.00 1 30.00 1 30.00 1 0.00 1 
1 26.67 1 20.00 1 20.00 1 0.00 1 
+ 
3-4 SHOWS 1 9 1 9 1 6 1 1 1 
1 19.57 1 19.57 1 13.04 1 2.17 1 
1 36.00 1 36.00 1 24.00 1 4.00 1 
1 60.00 1 60.00 1 40.00 1 100.00 1 
4- 
GT 4 SHOWS 1 2 1 3 1 4 1 0 1 
1 4.35 1 6.52 1 8.70 1 0.00 1 
1 22.22 1 33.33 1 44.44 1 0.00 1 
1 13.33 1 20.00 1 26.67 1 0.00 1 
NONE 1 0 1 0 1 2 1 0 1 
1 0.00 1 0.00 1 4.35 1 0.00 1 
1 0.00 1 0.00 1 100.00 1 0.00 1 
1 0.00 1 0.00 1 13.33 1 0.00 1 
TOTAL 15 
32.61 
15 
32.61 
15 
32.61 
1 
2.17 
AS SHOWS QUEST14 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
1-2 SHOWS 1 
2.17. 
10.00 
5.56 
4 
8.70 
40.00 
28.57 
4 
8.70 
40.00 
33.33 
1 
2.17 
10.00 
50.00 
3-4 SHOWS 9 
19.57 
36.00 
50.00 
9 
19.57 
36.00 
64.29 
6 
13.04 
24.00 
50.00 
1 
2.17 
4.00 
50.00 
GT 4 SHOWS 6 
13.04 
66.67 
33.33 
1 
2.17 
11.11 
7.14 
2 
4.35 
22.22 
16.67 
0 
0.00 
0.00 
0.00 
NONE 2 
4.35 
100.00 
11.11 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
TOTAL 18 
39.13 
14 
30.43 
12 
26.09 
2 
4.35 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
92 
ASSHOWS QUEST15 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT |AGREE | NOT SURE | DISAGREE INC RESPOI 
1 1 1 | NSE 1 TOTAL 
+ 
1-2 SHOWS 1 3 1 3 1 3 1 1 1 10 
1 6.52 1 6.52 1 6.52 1 2.17 1 21.74 
1 30.00 1 30.00 1 30.00 1 10.00 1 
1 15.79 1 33.33 1 20.00 1 33.33 1 
+ 
3-4 SHOWS 1 10 1 6 1 8 1 1 1 25 
1 21.74 1 13.04 1 17.39 1 2.17 1 54.35 
1 40.00 1 24.00 1 32.00 1 4.00 1 
1 52.63 1 66.67 1 53.33 1 33.33 1 
+ 
GT 4 SHOWS 1 5 1 0 1 3 1 1 1 9 
1 10.07 1 0.00 1 6.52 1 2.17 1 19.57 
1 55.56 1 0.00 1 33.33 1 11.11 1 
1 26.32 1 0.00 1 20.00 1 33.33 1 
+ 
NONE 1 1 1 0 1 1 1 0 1 2 
1 2.17 1 0.00 1 2.17 1 0.00 1 4.35 
1 50.00 1 0.00 1 50.00 1 0.00 1 
1 5.26 1 0.00 1 6.67 1 0.00 1 
+ 
TOTAL 19 9 15 3 46 
41.30 19.57 32.61 6.52 100.00 
ASSHOWS QUEST16 
FREQUENCY 1 
PERCENT 
ROW PCT 
1 
1 
COL PCT |AGREE 
1 
|NOT SURE|DISAGREE| 
i i i 1 i i 
+ 
1-2 SHOWS 1 4 i 3 1 3 l 
1 8.70 i 6.52 | 6.52 l 
1 40.00 i 30.00 | 30.00 1 
1 15.38 i 23.00 | 42.86 1 
3-4 SHOWS 1 14 i 7 1 4 1 
1 30.43 i 15.22 | 8.70 l 
1 56.00 i 28.00 | 16.00 l 
1 53.85 i 53.85 | 57.14 l 
+ 
GT 4 SHOWS 1 7 i 2 1 0 1 
1 15.22 i 4.35 | 0.00 l 
1 77.78 i 22.22 | 0.00 l 
1 26.92 i 15.38 | 0.00 l 
+ 
NONE 1 1 i 1 | 0 1 
1 2.17 i 2.17 | 0.00 1 
1 50.00 i 50.00 | 0.00 1 
1 3.85 i 7.69 | 0.00 l 
+ 
26 13 7 
56.52 28.26 15.22 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
ASSHOWS QUEST17 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 
(AGREE 
1 
| NOT SURE 
1 
|DISAGREE 
1 
|NO RESPO| 
| NSE | 
1-2 SHOWS 1 2 1 2 1 5 1 1 1 
1 4.35 1 4.35 1 10.87 1 2.17 1 
1 20.00 1 20.00 1 50.00 1 10.00 1 
1 28.57 1 28.57 1 16.67 1 50.00 1 
3-4 SHOWS 1 4 1 5 1 15 1 1 1 
1 8.70 1 10.87 1 32.61 1 2.17 1 
1 16.00 1 20.00 1 60.00 1 4.00 1 
1 57.14 1 71.43 1 50.00 1 50.00 1 
GT 4 SHOWS 1 1 1 0 1 8 1 0 1 
1 2.17 1 0.00 1 17.39 1 0.00 1 
1 11.11 1 0.00 1 88.89 1 0.00 1 
1 14.29 1 0.00 1 26.67 1 0.00 1 
NONE 1 0 1 0 1 2 1 0 1 
1 0.00 1 0.00 1 4.35 1 0.00 1 
1 0.00 1 0.00 1 100.00 1 0.00 1 
1 0.00 1 0.00 1 6.67 1 0.00 1 
4. 
TOTAL 7 7 30 2 
15.22 15.22 65.22 4.35 
ASSHOWS QUEST18 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
1-2 SHOWS 4 
8.70 
40.00 
19.05 
3 
6.52 
30.00 
27.27 
2 
4.35 
20.00 
16.67 
1 
2.17 
10.00 
50.00 
3-4 SHOWS 9 
19.57 
36.00 
42.86 
6 
13.04 
24.00 
54.55 
9 
19.57 
36.00 
75.00 
1 
2.17 
4.00 
50.00 
GT 4 SHOWS 7 
15.22 
77.78 
33.33 
1 
2.17 
11.11 
9.09 
1 
2.17 
11.11 
8.33 
0 
0.00 
0.00 
0.00 
NONE 1 
2.17 
50.00 
4.76 
1 
2.17 
50.00 
9.09 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
TOTAL 21 
45.65 
11 
23.91 
12 
26.09 
2 
4.35 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
94 
ASSHOWS QUEST19 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
1-2 SHOWS 5 
10.87 
50.00 
20.00 
2 
4.35 
20.00 
20.00 
3 
6.52 
30.00 
30.00 
0 
0.00 
0.00 
0.00 
3-4 SHOWS 14 
30.43 
56.00 
56.00 
5 
10.87 
20.00 
50.00 
5 
10.87 
20.00 
50.00 
1 
2.17 
4.00 
100.00 
GT 4 SHOWS 
1 
1 
1 
13.04 | 
66.67 | 
24.00 | 
2.17 
11.11 
10.00 
1 
1 
1 
4.35 | 
22.22 | 
20.00 | 
0.00 
0.00 
0.00 
NONE 1 o 1 2 1 o 1 0 
1 0.00 | 4.35 1 0.00 | 0.00 
1 0.00 | 100.00 1 0.00 | 0.00 
1 0.00 | 20.00 1 0.00 | 0.00 
TOTAL 25 10 10 1 
54.35 21.74 21.74 2.17 
ASSHOWS QUEST20 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE 
1-2 SHOWS 
3-4 SHOWS 
GT 4 SHOWS 
NONE 
TOTAL 
4 
8.70 
40.00 
22.22 
10 
21.74 
40.00 
55.56 
4 
8.70 
44.44 
22.22 
0 
0.00 
0.00 
0.00 
18 
39.13 
NOT SURE DISAGREE NO RESPO 
NSE 
3 
6.52 
30.00 
16.67 
3 
6.52 
30.00 
37.50 
0 
0.00 
0.00 
0.00 
11 
23.91 
44.00 
61.11 
3 
6.52 
12.00 
37.50 
1 
2.17 
4.00 
50.00 
2 I 2 1 1 
4.35 | 4.35 | 2.17 
22.22 | 22.22 | 11.11 
11.11 | 25.00 | 50.00 
2 1 0 1 0 
4.35 | 0.00 | 0.00 
100.00 | 0.00 | 0.00 
11.11 | 0.00 | 0.00 
18 8 2 
39.13 17.39 4.35 
•f 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
95 
ASSHOWS QUEST21 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT |AGREE (NOT SURE 11DISAGREE| 
1 1 1 1 TOTAL 
+ 
1-2 SHOWS 1 6 1 3 1 1 1 10 
1 13.04 1 6.52 1 2.17 1 21.74 
1 60.00 1 30.00 1 10.00 1 
1 24.00 1 17.65 1 25.00 1 
+ 
3-4 SHOWS 1 14 1 10 1 1 1 25 
1 30.43 1 21.74 1 2.17 1 54.35 
1 56.00 1 40.00 1 4.00 1 
1 56.00 1 58.82 1 25.00 1 
+ 
GT 4 SHOWS 1 4 1 3 1 2 1 9 
1 8.70 1 6.52 1 4.35 1 19.57 
1 44.44 1 33.33 1 22.22 1 
1 16.00 1 17.65 1 50.00 1 
+ 
NONE 1 1 1 1 1 0 1 2 
1 2.17 1 2.17 1 0.00 1 4.35 
1 50.00 1 50.00 1 0.00 1 
1 4.00 1 5.88 1 0.00 1 ■ + 
TOTAL 25 17 4 46 
54.35 36.96 8.70 100.00 
ASSHOWS QUEST22 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT |AGREE | NOT SURE|DISAGREE| 
1 1 1 1 TOTAL 
1-2 SHOWS 1 6 1 3 1 1 1 10 
I 13.04 1 6.52 1 2.17 1 21.74 
1 60.00 1 30.00 1 10.00 1 
1 23.08 1 21.43 1 16.67 1 
3-4 SHOWS 1 13 1 7 1 5 1 25 
1 28.26 1 15.22 1 10.87 1 54.35 
1 52.00 1 28.00 1 20.00 1 
1 50.00 1 50.00 1 83.33 1 
GT 4 SHOWS 1 6 1 3 1 0 1 9 
1 13.04 1 6.52 1 0.00 1 19.57 
1 66.67 1 33.33 1 0.00 1 
1 23.08 1 21.43 1 0.00 1 
+ 
NONE 1 1 1 1 1 0 1 2 
1 2.17 1 2.17 1 0.00 1 4.35 
1 50.00 1 50.00 1 0.00 1 
1 3.85 1 7.14 1 0.00 1 
+ 
TOTAL 26 14 6 46 
56.52 30.43 13.04 100.00 
96 
ASSHOWS QUEST23 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE|DISAGREE 
1-2 SHOWS 
1 
1 
1 
8.70 
40.00 
33.33 
1 
1 
1 
6.52 | 
30.00 | 
14.29 | 
6.52 
30.00 
23.08 
3-4 SHOWS 1 5 1 14 | 6 
1 10.87 1 30.43 | 13.04 
1 20.00 1 56.00 | 24.00 
1 41.67 1 66.67 | 46.15 
GT 4 SHOWS 1 1 1 4 1 4 
1 2.17 1 8.70 | 8.70 
1 11.11 1 44.44 | 44.44 
1 8.33 1 19.05 | 30.77 
NONE 1 2 1 0 I 0 
1 4.35 1 0.00 | 0.00 
1 100.00 1 0.00 | 0.00 
1 16.67 1 0.00 | 0.00 
TOTAL 12 21 13 
26.09 45.65 28.26 
ASSHOWS QUEST24 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 
|AGREE 
1 
INOT SURE|DISAGREE| 
i i i 1 
- + 
« 1 ■ + 1 
1-2 SHOWS 1 6 i 4 1 0 1 
1 13.04 i 8.70 1 0.00 1 
1 60.00 i 40.00 1 0.00 1 
1 25.00 i 26.67 1 0.00 1 
3-4 SHOWS 1 12 i 9 1 4 1 
1 26.09 i 19.57 1 8.70 1 
1 48.00 i 36.00 1 16.00 1 
1 50.00 i 60.00 1 57.14 1 
GT 4 SHOWS 1 4 i 2 1 3 1 
1 8.70 i 4.35 1 6.52 1 
1 44.44 i 22.22 1 33.33 1 
1 16.67 i 13.33 1 42.86 1 
NONE 1 2 i 0 1 0 1 
1 4.35 i 0.00 1 0.00 1 
1 100.00 i 0.00 1 0.00 1 
1 8.33 i 0.00 1 0.00 1 
+ 
24 15 7 
52.17 32.61 15.22 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
TOTAL 
ASSHOWS QUEST25 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT | LEFT (NONE I RIGHT 1 TOTAL 
1-2 SHOWS 1 0 1 0 1 10 1 10 
1 0.00 1 0.00 1 21.74 1 21.74 
1 0.00 1 0.00 1 100.00 1 
1 0.00 1 0.00 1 23.81 1 
3-4 SHOWS 1 3 1 1 1 21 1 25 
1 6.52 1 2.17 1 45.65 1 54.35 
1 12.00 1 4.00 1 84.00 1 
1 100.00 1 100.00 1 50.00 1 
GT 4 SHOWS 1 0 1 0 1 9 1 9 
1 0.00 1 0.00 1 19.57 1 19.57 
1 0.00 1 0.00 1 100.00 1 
1 0.00 1 0.00 1 21.43 1 
NONE 1 0 1 0 1 2 1 2 
1 0.00 1 0.00 1 4.35 1 4.35 
1 0.00 1 0.00 1 100.00 1 
1 0.00 1 0.00 1 4.76 1 
TOTAL 3 1 42 46 
6.52 2.17 91.30 100.00 
ASSHOWS QUEST26 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT | LEFT (NONE I RIGHT 1 TOTAL 
1-2 SHOWS 1 0 1 0 1 10 1 10 
1 0.00 1 0.00 1 21.74 1 21.74 
1 0.00 i 0.00 | 100.00 1 
1 0.00 1 0.00 | 25.00 1 
- + - + - +- - + 
3-4 SHOWS 1 5 1 1 1 19 1 25 
1 10.87 1 2.17 | 41.30 1 54.35 
1 20.00 1 4 .00 | 76.00 1 
1 100.00 1 100.00 I 47.50 1 
GT 4 SHOWS 1 0 1 0 1 9 1 9 
1 0.00 1 0.00 I 19.57 1 19.57 
1 0.00 1 0.00 | 100.00 1 
1 0.00 1 0.00 | 22.50 1 
NONE 1 0 1 0 1 2 1 2 
1 0.00 1 0.00 | 4.35 1 4.35 
1 0.00 1 0.00 | 100.00 1 
1 0.00 1 0.00 I 5.00 1 
+ 
TOTAL 5 
10.87 
1 40 46 
2.17 86.96 100.00 
98 
ASSHOWS QUEST27 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT | LEFT INONE |RIGHT 1 TOTAL 
1-2 SHOWS 1 0 1 1 1 9 1 10 
1 0.00 1 2.17 1 19.57 1 21.74 
1 0.00 1 10.00 1 90.00 1 
1 0.00 1 50.00 1 21.95 1 
3-4 SHOWS 1 3 1 1 1 21 1 25 
1 6.52 1 2.17 1 45.65 1 54.35 
1 12.00 1 4.00 1 84.00 1 
1 100.00 1 50.00 1 51.22 1 
GT 4 SHOWS 1 0 1 0 1 9 1 9 
1 0.00 1 0.00 1 19.57 1 19.57 
1 0.00 1 0.00 1 100.00 1 
1 0.00 1 0.00 1 21.95 1 
NONE 1 0 1 0 1 2 1 2 
1 0.00 1 0.00 1 4.35 1 4.35 
1 0.00 1 0.00 1 100.00 1 
1 0.00 1 0.00 1 4.88 1 
TOTAL 3 2 41 46 
6.52 4.35 89.13 100.00 
ASSHOWS QUEST28 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1-2 SHOWS 
3-4 SHOWS 
GT 4 SHOWS 
NONE 
LEFT I NONE 
0 
0.00 
0.00 
0.00 
7 
15.22 
28.00 
58.33 
5 
10.87 
55.56 
41.67 
0 
0.00 
0.00 
0.00 
1 
2.17 
10.00 
25.00 
I RIGHT | 
+-4. 
9 
19.57 
90.00 
30.00 
2 
4.35 
8.00 
50.00 
1 
2.17 
11.11 
25.00 
0 
0.00 
0.00 
0.00 
16 
34.78 
64.00 
53.33 
3 
6.52 
33.33 
10.00 
TOTAL 12 
26.09 
4 
8.70 
2 
4.35 
100.00 
6.67 
+-4 
30 
65.22 
TOTAL 
10 
21.74 
25 
54.35 
9 
19.57 
2 
4.35 
46 
100.00 
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APPENDIX D 
DESCRIPTIVE STATISTICS OF VARIABLES 
IN FAVORITE CARTOON HEROES 
MORNING SHOWS/AFTERNOON SHOWS 
100 
DESCRIPTIVE STATISTICS OF VARIABLES IN FAVORITE CARTOON HEROES 
CUMULATIVE CUMULATIVE 
CARHERO FREQUENCY PERCENT FREQUENCY PERCENT 
ALF 1 2.2 1 2.2 
BETTLE JUICE 1 2.2 2 4.3 
BUGS BUNNY 2 4.3 4 8.7 
CYCLOPSE 1 2.2 5 10.9 
DENNIS THE MEN 1 2.2 6 13.0 
DONATALO 1 2.2 7 15.2 
JEM 3 6.5 10 21.7 
KARATE KAT 2 4.3 12 26.1 
LIENO 1 2.2 13 28.3 
MICKY 1 2.2 14 30.4 
MIGHTY MOUSE 1 2.2 15 32.6 
NONE 8 17.4 23 50.0 
PEE WEE HERMASS 1 2.2 24 52.2 
RODE RUNDER 1 2.2 25 54.3 
SPOONMAN 1 2.2 26 56.5 
SUPER AFRO 1 2.2 27 58.7 
SUPER MAN 2 4.3 29 63.0 
TEENAGE MUTAN 10 21.7 39 84.8 
TOM AND JERRY 5 10.9 44 95.7 
WOLVERINE 2 4.3 46 100.0 
MSHOWS FREQUENCY PERCENT 
CUMULATIVE 
FREQUENCY 
CUMULATIVE 
PERCENT 
1-2 SHOWS 23 50.0 23 50.0 
3-4 SHOWS 6 13.0 29 63.0 
GT 4 SHOWS 5 10.9 34 73.9 
NONE 12 26.1 46 100.0 
ASSHOWS FREQUENCY PERCENT 
CUMULATIVE 
FREQUENCY 
CUMULATIVE 
PERCENT 
1-2 SHOWS 10 21.7 10 21.7 
3-4 SHOWS 25 54.3 35 76.1 
GT 4 SHOWS 9 19.6 44 95.7 
NONE 2 4.3 46 100.0 
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APPENDIX E 
DESCRIPTIVE STATISTICS OF VARIABLES 
IN FAVORITE CARTOON HEROES 
BY AGE GROUP 
102 
DESCRIPTIVE STATISTICS OF VARIABLES IN FAVORITE CARTOON HEROES 
TABLE OF AGEG BY QUEST1 
AGEG QUEST1 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT I AGREE 
AGE 07-09 
AGE 10-12 
AGE 13-15 
5 
10.87 
83.33 
31.25 
9 
19.57 
29.03 
56.25 
2 
4.35 
22.22 
12.50 
NOT SURE|DISAGREE|NO RESPO 
NSE 
0 
0.00 
0.00 
0.00 
I 1 
2.17 
16.67 
4.17 
4 
8.70 
12.90 
80.00 
18 
39.13 
58.06 
75.00 
1 
2.17 
11.11 
20.00 
5 
10.87 
55.56 
20.83 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
| TOTAL 
+ 
I 6 
I 13.04 
31 
67.39 
1 
2.17 
11.11 
100.00 
TOTAL 16 
34.78 
5 
10.87 
24 
52.17 
1 
2.17 
AGEG 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
TABLE OF AGEG BY QUEST2 
QUEST2 
AGE 07-09 
AGE 10-12 
AGE 13-15 
AGREE 
4 
8.70 
66.67 
11.11 
26 
56.52 
83.87 
72 .22 
6 
13.04 
66.67 
16.67 
NOT SURE|DISAGREE|NO RESPO 
NSE 
0 
0.00 
0.00 
0.00 
3 
6.52 
9.68 
75.00 
TOTAL 36 
78.26 
1 
2.17 
11.11 
25.00 
+-+ 
4 
8.70 
2 
4.35 
33.33 
40.00 
2 
4.35 
6.45 
40.00 
1 
2.17 
11.11 
20.00 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
1 
2.17 
11.11 
100.00 
5 
10.87 
1 
2.17 
9 
19.57 
46 
100.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
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AGEG 
TABLE OF AGEG BY QUEST3 
QUEST3 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 
|AGREE 
1 
1 NOT SURE|DISAGREE 
1 1 
AGE 07-09 1 3 1 0 1 3 
1 6.52 1 0.00 1 6.52 
1 50.00 1 0.00 1 50.00 
1 8.82 1 0.00 1 75.00 
AGE 10-12 1 24. 1 6 1 1 
1 52.17 1 13.04 1 2.17 
1 77.42 1 19.35 1 3.23 
1 70.59 1 75.00 1 25.00 
AGE 13-15 1 7 1 2 1 0 
1 15.22 1 4.35 1 0.00 
1 77.78 1 22.22 1 0.00 
1 20.59 1 25.00 1 0.00 
TOTAL 34 
73.91 
I 
I 
-+ 
8 
17.39 
4 
8.70 
TOTAL 
€ 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
AGEG 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
TABLE OF AGEG BY QUEST4 
QUEST4 
AGE 07-09 
AGE 10-12 
AGE 13-15 
AGREE 
3 
6.52 
50.00 
21.43 
9 
19.57 
29.03 
64.29 
2 
4.35 
22.22 
14.29 
NOT SURE|DISAGREE|NO RESPO 
NSE 
1 
2.17 
16.67 
7.14 
10 
21.74 
32.26 
71.43 
3 
6.52 
33.33 
21.43 
2 
4.35 
33.33 
11.76 
12 
26.09 
38.71 
70.59 
3 
6.52 
33.33 
17.65 
0 
0.00 
0.00 
0.00 
0 
0.00 
0.00 
0.00 
1 
2.17 
11.11 
100.00 
TOTAL 14 
30.43 
14 
30.43 
17 
36.96 
1 
2.17 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
104 
TABLE OF AGEG BY QUEST5 
AGEG QUESTS 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT |AGREE |NOT SURE | DISAGREE |NO RESPO| 
1 1 1 | NSE 1 TOTAL 
+ 
AGE 07-09 1 2 1 3 1 1 1 0 1 6 
1 4.35 1 6.52 1 2.17 1 0.00 1 13.04 
1 33.33 1 50.00 1 16.67 1 0.00 1 
1 20.00 1 10.75 1 5.26 1 0.00 1 
4- 
AGE 10-12 1 5 1 12 1 14 1 0 1 31 
1 10.87 1 26.09 1 30.43 1 0.00 1 67.39 
1 16.13 1 38.71 1 45.16 1 0.00 1 
1 50.00 1 75.00 1 73.68 1 0.00 1 
4- 
AGE 13-15 1 3 1 1 1 4 1 1 1 9 
1 6.52 1 2.17 1 8.70 1 2.17 1 19.57 
1 33.33 1 11.11 1 44.44 1 11.11 1 
1 30.00 1 6.25 1 21.05 1 100.00 1 
4- 
TOTAL 10 16 19 1 46 
21.74 34.78 41.30 2.17 100.00 
TABLE OF AGEG BY QUEST6 
AGEG QUEST6 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 |AGREE 
1 
| NOT SURE 
1 
|DISAGREE 
1 
AGE 07-09 1 2 1 2 1 2 
1 4.35 1 4.35 1 4.35 
1 33.33 1 33.33 1 33.33 
1 12.50 1 11.11 1 16.67 
AGE 10-12 1 12 1 14 1 5 
1 26.09 1 30.43 1 10.87 
1 38.71 1 45.16 1 16.13 
1 75.00 1 77.78 1 41.67 
AGE 13-15 1 2 1 2 1 5 
1 4.35 1 4.35 1 10.87 
1 22.22 1 22.22 1 55.56 
1 12.50 1 11.11 1 41.67 
TOTAL 16 18 12 
34.78 39.13 26.09 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
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TABLE OF AGEG BY QUEST7 
AGEG QUEST7 
FREQUENCY | 
PERCENT | 
ROW PCT | 
COL PCT |AGREE (NOT SURE |DISAGREE |NO RESPO| 
1 1 1 | NSE | 
AGE 07-09 1 4 1 0 1 2 1 0 I 
1 8.70 1 0.00 1 4.35 1 0.00 1 
1 66.67 1 0.00 1 33.33 1 0.00 1 
1 17.39 1 0.00 1 13.33 1 0.00 | 
AGE 10-12 1 15 1 5 1 10 1 1 1 
1 32.61 1 10.87 1 21.74 1 2.17 | 
1 48.39 1 16.13 1 32.26 1 3.23 | 
1 65.22 1 71.43 1 66.67 1 100.00 | 
AGE 13-15 1 4 1 2 1 3 1 0 I 
1 8.70 1 4.35 1 6.52 1 0.00 | 
1 44.44 1 22.22 1 33.33 1 0.00 | 
1 17.39 1 28.57 1 20.00 1 0.00 | 
TOTAL 23 7 15 1 
50.00 15.22 32.61 2.17 
TABLE OF AGEG BY QUESTS 
AGEG QUESTS 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 
|AGREE 
1 
|NOT SURE|DISAGREE|NO RESPO 
1 1 INSE 
AGE 07-09 1 2 1 0 1 3 1 1 
1 4.35 1 0.00 1 6.52 1 2.17 
1 33.33 1 0.00 1 50.00 1 16.67 
1 6.67 1 0.00 1 33.33 1 50.00 
AGE 10-12 1 22 1 4 1 4 1 1 
1 47.83 1 8.70 1 8.70 1 2.17 
1 70.97 1 12.90 1 12.90 1 3.23 
1 73.33 1 80.00 1 44.44 1 50.00 
AGE 13-15 1 6 1 1 1 2 1 0 
1 13.04 1 2.17 1 4.35 1 0.00 
1 66.67 1 11.11 1 22.22 1 0.00 
1 20.00 1 20.00 1 22.22 1 0.00 
TOTAL 30 5 9 2 
65.22 10.87 19.57 4.35 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
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TABLE OF AGEG BY QUEST9 
AGEG QUEST9 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE 
AGE 07-09 1 3 1 1 1 2 1 0 
1 6.52 1 2.17 1 4.35 1 0.00 
1 50.00 1 16.67 1 33.33 1 0.00 
1 37.50 1 10.00 1 7.69 1 0.00 
AGE 10-12 1 5 1 5 1 19 1 2 
1 10.87 1 10.87 1 41.30 1 4.35 
1 16.13 1 16.13 1 61.29 1 6.45 
1 62.50 1 50.00 1 73.08 1 100.00 
AGE 13-15 1 0 1 4 1 5 1 0 
1 0.00 1 8.70 1 10.87 1 0.00 
1 0.00 1 44.44 1 55.56 1 0.00 
1 0.00 1 40.00 1 19.23 1 0.00 
TOTAL 8 10 26 2 
17.39 21.74 56.52 4.35 
DISAGREE NO RESPO 
NSE 
AGEG 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
TABLE OF AGEG BY QUEST10 
QUEST10 
AGREE NOT SURE DISAGREE NO RESPO 
NSE 
AGE 07-09 4 
8.70 
66.67 
36.36 
1 
2.17 
16.67 
9.09 
1 
2.17 
16.67 
4.55 
0 
0.00 
0.00 
0.00 
AGE 10-12 5 
10.87 
16.13 
45.45 
9 
19.57 
29.03 
81.82 
15 
32.61 
48.39 
68.18 
2 
4.35 
6.45 
100.00 
AGE 13-15 2 
4.35 
22.22 
18.18 
1 
2.17 
11.11 
9.09 
6 
13.04 
66.67 
27.27 
0 
0.00 
0.00 
0.00 
TOTAL 11 
23.91 
11 
23.91 
22 
47.83 
2 
4.35 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
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TABLE OF AGEG BY QUESTll 
AGEG QUESTll 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT |AGREE |NOT SURE |DISAGREE | NO RESPO 
1 1 1 | NSE 
AGE 07-09 1 3 1 0 1 3 1 0 
1 6.52 1 0.00 1 6.52 1 0.00 
1 50.00 1 0.00 1 50.00 1 0.00 
1 15.79 1 0.00 1 15.79 ! 0.00 
AGE 10-12 1 12 1 5 1 13 1 1 
1 26.09 1 10.87 1 28.26 1 2.17 
1 38.71 1 16.13 1 41.94 1 3.23 
1 63.16 1 83.33 1 68.42 1 50.00 
AGE 13-15 1 4 1 1 1 3 1 1 
1 8.70 1 2.17 1 6.52 1 2.17 
1 44.44 1 11.11 1 33.33 1 11.11 
1 21.05 1 16.67 15.79 1 50.00 
TOTAL 19 6 19 2 
41.30 13.04 41.30 4.35 
AGEG 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
TABLE OF AGEG BY QUEST12 
QUEST12 
AGREE NOT SURE DISAGREE NO RESPO 
NSE 
AGE 07-09 4 
8.70 
66.67 
17.39 
0 
0.00 
0.00 
0.00 
2 
4.35 
33.33 
18.18 
0 
0.00 
0.00 
0.00 
AGE 10-12 15 
32.61 
48.39 
65.22 
10 
21.74 
32.26 
100.00 
5 
10.87 
16.13 
45.45 
1 
2.17 
3.23 
50.00 
AGE 13-15 4 
8.70 
44.44 
17.39 
0 
0.00 
0.00 
0.00 
4 
8.70 
44.44 
36.36 
1 
2.17 
11.11 
50.00 
TOTAL 23 
50.00 
10 
21.74 
11 
23.91 
2 
4.35 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
108 
TABLE OF AGEG BY QUEST13 
AGEG QUEST13 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT |AGREE |NOT SURE |DISAGREE |NO RESPO| 
1 1 1 |NSE 1 TOTAL 
+ 
AGE 07-09 1 2 1 0 1 3 1 1 1 6 
1 4.35 1 0.00 1 6.52 1 2.17 1 13.04 
1 33.33 1 0.00 1 50.00 1 16.67 1 
1 13.33 1 0.00 1 20.00 1 100.00 1 
+ 
AGE 10-12 1 8 1 13 1 10 1 0 1 31 
1 17.39 1 28.26 1 21.74 1 0.00 1 67.39 
1 25.81 1 41.94 1 32.26 1 0.00 1 
1 53.33 1 86.67 1 66.67 1 0.00 1 
4- 
AGE 13-15 1 5 1 2 1 2 1 0 1 9 
1 10.87 1 4.35 1 4.35 1 0.00 1 19.57 
1 55.56 1 22.22 1 22.22 1 0.00 1 
1 33.33 1 13.33 1 13.33 1 0.00 1 
+ 
TOTAL 15 15 15 1 46 
32.61 32.61 32.61 2.17 100.00 
TABLE OF AGEG BY QUEST14 
AGEG QUEST14 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT |AGREE |NOT SURE|DISAGREE! NO RESPOI 
1 1 1 1 NSE 1 TOTAL 
-4- -4- 4 -4- 
AGE 07-09 1 4 1 1 1 1 1 0 1 6 
1 8.70 1 2.17 1 2.17 1 0.00 1 13.04 
1 66.67 1 16.67 1 16.67 1 0.00 1 
1 22.22 1 7.14 1 8.33 1 0.00 1 
-4- -4- 4- •4- 
AGE 10-12 1 10 1 9 1 10 1 2 1 31 
1 21.74 1 19.57 1 21.74 1 4.35 1 67.39 
1 32.26 1 29.03 1 32.26 1 6.45 1 
1 55.56 1 64.29 1 83.33 1 100.00 1 
AGE 13-15 1 4 1 4 1 1 1 0 1 9 
1 8.70 1 8.70 1 2.17 1 0.00 1 19.57 
1 44.44 1 44.44 1 11.11 1 0.00 1 
1 22.22 1 28.57 1 8.33 1 0.00 1 
TOTAL 18 14 12 2 46 
39.13 30.43 26.09 4.35 100.00 
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TABLE OF AGEG BY QUEST15 
AGEG QUEST15 
FREQUENCY | 
PERCENT | 
ROW PCT | 
COL PCT |AGREE | NOT SURE |DISAGREE | NO RESPO| 
1 1 1 | NSE | TOTAL 
AGE 07-09 1 2 1 0 1 3 1 1 | 6 
1 4.35 1 0.00 1 6.52 1 2.17 | 13.04 
1 33.33 I 0.00 1 50.00 1 16.67 | 
1 10.53 1 0.00 1 20.00 1 33.33 | 
AGE 10-12 1 13 1 8 1 8 1 2 I 31 
1 28.26 1 17.39 1 17.39 1 4.35 | 67.39 
1 41.94 1 25.81 1 25.81 1 6.45 | 
1 68.42 1 88.89 1 53.33 1 66.67 | 
- + ■ + + + -- + 
AGE 13-15 1 4 1 1 1 4 1 0 I 9 
1 8.70 1 2.17 1 8.70 1 0.00 1 19.57 
1 44.44 1 11.11 1 44.44 1 0.00 1 
1 21.05 1 11.11 1 26.67 1 0.00 1 
TOTAL 19 9 15 3 46 
41.30 19.57 32.61 6.52 100.00 
TABLE OF AGEG BY QUEST16 
AGEG QUEST16 
FREQUENCY | 
PERCENT | 
ROW PCT | 
COL PCT |AGREE |NOT SURE|DISAGREE| 
1 1 1 1 TOTAL 
+ 
AGE 07-09 1 4 1 0 1 2 1 6 
1 8.70 1 0.00 1 4.35 1 13.04 
1 66.67 1 0.00 1 33.33 1 
1 15.38 1 0.00 1 28.57 1 
+ 
AGE 10-12 1 18 1 11 1 2 1 31 
1 39.13 1 23.91 1 4.35 1 67.39 
1 58.06 1 35.48 1 6.45 1 
1 69.23 1 84.62 1 28.57 1 
+ 
AGE 13-15 1 4 1 2 1 3 1 9 
1 8.70 1 4.35 1 6.52 1 19.57 
1 44.44 1 22.22 1 33.33 1 
1 15.38 1 15.38 1 42.86 1 
+ 
TOTAL 26 13 7 46 
56.52 28.26 15.22 100.00 
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TABLE OF AGEG BY QUEST17 
AGEG QUEST17 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT |AGREE |NOT SURE|DISAGREE| NO RESPO 
1 1 1 | NSE 
AGE 07-09 1 2 1 1 1 3 1 0 
1 4.35 1 2.17 1 6.52 1 0.00 
1 33.33 I 16.67 1 50.00 1 0.00 
1 28.57 1 14.29 1 10.00 1 0.00 
AGE 10-12 1 4 1 4 1 21 1 2 
1 8.70 1 8.70 1 45.65 1 4.35 
1 12.90 1 12.90 1 67.74 1 6.45 
1 57.14 1 57.14 1 70.00 1 100.00 
AGE 13-15 1 1 1 2 1 6 1 0 
I 2.17 1 4.35 1 13.04 1 0.00 
1 11.11 1 22.22 1 66.67 1 0.00 
1 14.29 1 28.57 1 20.00 1 0.00 
TOTAL 7 7 30 2 
15.22 15.22 65.22 4.35 
AGEG 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
TABLE OF AGEG BY QUEST18 
QUEST18 
AGREE NOT SURE DISAGREE NO RESPO 
NSE 
AGE 07-09 4 
8.70 
66.67 
19.05 
0 
0.00 
0.00 
0.00 
2 
4.35 
33.33 
16.67 
0 
0.00 
0.00 
0.00 
AGE 10-12 14 
30.43 
45.16 
66.67 
10 
21.74 
32.26 
90.91 
6 
13.04 
19.35 
50.00 
1 
2.17 
3.23 
50.00 
AGE 13-15 3 
6.52 
33.33 
14.29 
1 
2.17 
11.11 
9.09 
4 
8.70 
44.44 
33.33 
1 
2.17 
11.11 
50.00 
TOTAL 21 
45.65 
11 
23.91 
12 
26.09 
2 
4.35 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
111 
TABLE OF AGEG BY QUEST19 
AGEG QUEST19 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT |AGREE |NOT SURE |DISAGREE |NO RESPO| 
1 1 1 | NSE 1 TOTAL 
+ 
AGE 07-09 1 4 1 0 1 2 1 0 1 6 
1 8.70 1 0.00 1 4.35 1 0.00 1 13.04 
1 66.67 1 0.00 1 33.33 1 0.00 1 
1 16.00 1 0.00 1 20.00 1 0.00 1 
+ 
AGE 10-12 1 17 1 9 1 4 1 1 1 31 
1 36.96 1 19.57 1 8.70 1 2.17 1 67.39 
1 54.84 1 29.03 1 12.90 1 3.23 1 
1 68.00 1 90.00 1 40.00 1 100.00 1 
+ 
AGE 13-15 1 4 1 1 1 4 1 0 1 9 
1 8.70 1 2.17 1 8.70 1 0.00 1 19.57 
1 44.44 1 11.11 1 44.44 1 0.00 1 
1 16.00 1 10.00 1 40.00 1 0.00 1 
+ 
TOTAL 25 10 ' 10 1 46 
54.35 21.74 21.74 2.17 100.00 
TABLE OF AGEG BY QUEST20 
AGEG QUEST20 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE NOT SURE DISAGREE NO RESPO 
NSE 
AGE 07-09 3 
6.52 
50.00 
16.67 
1 
2.17 
16.67 
5.56 
1 
2.17 
16.67 
12.50 
1 
2.17 
16.67 
50.00 
AGE 10-12 13 
28.26 
41.94 
72.22 
14 
30.43 
45.16 
77.78 
3 
6.52 
9.68 
37.50 
1 
2.17 
3.23 
50.00 
AGE 13-15 2 
4.35 
22.22 
11.11 
3 
6.52 
33.33 
16.67 
4 
8.70 
44.44 
50.00 
0 
0.00 
0.00 
0.00 
TOTAL 18 18 8 
39.13 39.13 17.39 
2 
35 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
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AGEG 
FREQUENCY 
PERCENT 
ROW PCT 
TABLE OF AGEG BY QUEST21 
QUEST21 
COL PCT 1 
1 
AGREE 1 NOT SURE(DISAGREE 
i i 1 i i 
AGE 07-09 1 3 i 2 1 1 
1 6.52 i 4.35 1 2.17 
1 50.00 i 33.33 1 16.67 
1 12.00 i 11.76 1 25.00 
AGE 10-12 1 17 i 13 1 1 
1 36.96 i 28.26 1 2.17 
1 54.84 i 41.94 1 3.23 
1 68.00 i 76.47 1 25.00 
AGE 13-15 1 5 i 2 1 2 
1 10.87 i 4.35 1 4.35 
1 55.56 i 22.22 1 22.22 
1 20.00 i 11.76 1 50.00 
TOTAL 25 17 4 
54.35 36.96 8.70 
AGEG 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
TABLE OF AGEG BY QUEST22 
QUEST22 
AGREE NOT SURE I DISAGREE 
AGE 07-09 3 
6.52 
50.00 
11.54 
2 
4.35 
33.33 
14.29 
1 
2.17 
16.67 
16.67 
AGE 10-12 16 
34.78 
51.61 
61.54 
11 
23.91 
35.48 
78.57 
4 
8.70 
12.90 
66.67 
AGE 13-15 7 
15.22 
77.78 
26.92 
1 
2.17 
11.11 
7.14 
1 
2.17 
11.11 
16.67 
TOTAL 26 
56.52 
14 
30.43 
6 
13.04 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
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TABLE OF AGEG BY QUEST23 
AGEG QUEST23 
FREQUENCY | 
PERCENT | 
ROW PCT I 
COL PCT |AGREE |NOT SURE |DISAGREE| 
1 1 1 1 TOTAL 
+ 
AGE 07-09 1 4 1 1 1 1 1 6 
1 8.70 1 2.17 1 2.17 1 13.04 
1 66.67 1 16.67 1 16.67 1 
1 33.33 1 4.76 1 7.69 1 
4- 
AGE 10-12 1 5 1 17 1 9 1 31 
1 10.87 1 36.96 1 19.57 1 67.39 
1 16.13 1 54.84 1 29.03 1 
1 41.67 1 80.95 1 69.23 1 
+ 
AGE 13-15 1 3 1 3 1 3 1 9 
1 6.52 1 6.52 1 6.52 1 19.57 
1 33.33 1 33.33 1 33.33 1 
1 25.00 1 14.29 1 23.08 1 
- + • - + + + 
TOTAL 12 21 13 46 
26.09 45.65 28.26 100.00 
TABLE OF AGEG BY QUEST24 
AGEG QUEST24 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT AGREE 
+ 
|NOT SURE|DISAGREE| 
I I I 
+-+-+ 
TOTAL 
AGE 07-09 
AGE 10-12 
AGE 13-15 
TOTAL 
3 1 1 1 2 1 6 
6.52 1 2.17 1 4.35 1 13.04 
50.00 1 16.67 1 33.33 1 
12.50 1 6.67 1 28.57 1 
16 1 12 1 3 1 31 
34.78 1 26.09 1 6.52 1 67.39 
51.61 1 38.71 1 9.68 1 
66.67 1 80.00 1 42.86 1 
5 1 2 1 2 1 9 
10.87 1 4.35 1 4.35 1 19.57 
55.56 1 22.22 1 22.22 1 
20.83 1 13.33 1 28.57 1 
24 15 7 46 
52.17 32.61 15.22 100.00 
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TABLE OF AGEG BY QUEST25 
AGEG QUEST25 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
1 
1 
1 
| LEFT INONE |RIGHT 
AGE 07-09 1 2 1 0 1 4 
1 4.35 1 0.00 1 8.70 
1 33.33 1 0.00 1 66.67 
1 66.67 1 0.00 1 9.52 
AGE 10-12 1 1 1 1 1 29 
1 2.17 1 2.17 1 63.04 
1 3.23 1 3.23 1 93.55 
1 33.33 1 100.00 1 69.05 
- + -+■ 
AGE 13-15 1 0 1 0 1 9 
1 0.00 1 0.00 1 19.57 
1 0.00 1 0.00 1 100.00 
1 0.00 1 0.00 1 21.43 
TOTAL 3 
6.52 
1 
2.17 
42 
91.30 
TABLE OF AGEG BY QUEST26 
AGEG QUEST26 
FREQUENCY | 
PERCENT | 
ROW PCT | 
COL PCT |LEFT |NONE |RIGHT 
AGE 07-09 1 1 1 0 1 5 
1 2.17 1 0.00 1 10.87 
1 16.67 1 0.00 1 83.33 
1 20.00 1 0.00 1 12.50 
AGE 10-12 1 4 1 1 1 26 
1 8.70 1 2.17 1 56.52 
1 12.90 1 3.23 1 83.87 
1 80.00 1 100.00 1 65.00 
AGE 13-15 1 0 1 0 1 9 
1 0.00 1 0.00 1 19.57 
1 0.00 1 0.00 1 100.00 
1 0.00 1 0.00 1 22.50 
TOTAL 5 1 40 
10.87 2.17 86.96 
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TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
AGEG 
TABLE OF AGEG BY QUEST27 
QUEST27 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT (LEFT INONE 1 RIGHT 1 
AGE 07-09 1 2 1 0 1 4 | 
1 4.35 1 0.00 1 8.70 1 
1 33.33 1 0.00 1 66.67 1 
1 66.67 1 0.00 1 9.76 1 
AGE 10-12 1 1 1 2 1 28 I 
1 2.17 1 4.35 1 60.87 1 
1 3.23 1 6.45 1 90.32 1 
1 33.33 1 100.00 1 68.29 1 
AGE 13-15 1 0 1 0 1 9 1 
1 0.00 1 0.00 1 19.57 1 
1 0.00 1 0.00 1 100.00 1 
1 0.00 1 0.00 ! 21.95 1 
TOTAL 3 2 41 
6.52 4.35 89.13 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TABLE OF AGEG BY QUEST28 
AGEG QUEST28 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
AGE 07-09 
AGE 10-12 
AGE 13-15 
LEFT I NONE |RIGHT 
3 
6.52 
50.00 
25.00 
6 
13.04 
19.35 
50.00 
3 
6.52 
33.33 
25.00 
1 
2.17 
16.67 
25.00 
3 
6.52 
9.68 
75.00 
0 
0.00 
0.00 
0.00 
2 
4.35 
33.33 
6.67 
22 
47.83 
70.97 
73.33 
6 
13.04 
66.67 
20.00 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
TOTAL 12 
26.09 
4 
8.70 
30 
65.22 
46 
100.00 
TABLE OF AGEG BY QUEST29 
AGEG QUEST29 
FREQUENCY 1 
PERCENT 1 
ROW PCT 1 
COL PCT | LEFT |NONE |RIGHT 1 TOTAL 
AGE 07-09 1 2 1 1 1 3 1 6 
1 4.35 1 2.17 1 6.52 1 13.04 
I 33.33 1 16.67 1 50.00 1 | 20.00 1 16.67 1 10.00 1 
AGE 10-12 1 5 I 5 1 21 1 31 | 10.87 1 10.87 1 45.65 1 67.39 | 16.13 1 16.13 1 67.74 1 | 50.00 1 83.33 1 70.00 1 
AGE 13-15 1 3 1 0 1 6 1 9 | 6.52 1 0.00 1 13.04 1 19.57 | 33.33 1 0.00 1 66.67 1 | 30.00 1 0.00 1 20.00 1 
TOTAL 10 6 30 46 
21.74 13.04 65.22 100.00 
TABLE OF AGEG BY QUEST30 
AGEG QUEST30 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
AGE 07-09 
AGE 10-12 
AGE 13-15 
LEFT NONE I RIGHT 
2 
4.35 
33.33 
40.00 
3 
6.52 
9.68 
60.00 
0 
0.00 
0.00 
0.00 
1 
2.17 
16.67 
20.00 
4 
8.70 
12.90 
80.00 
0 
0.00 
0.00 
0.00 
3 
6.52 
50.00 
8.33 
24 
52.17 
77.42 
66.67 
9 
19.57 
100.00 
25.00 
5 
10.87 
5 
10.87 
36 
78.26 
TOTAL 
6 
13.04 
31 
67.39 
9 
19.57 
46 
100.00 
TOTAL 
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